The attitudes of camaroon higher education students studying at the university of yaounde and colleges and universities in the united states toward the bilingual policy of the camaroon government and the implications for camaroon education by Masange, E. Konfor (Author)
THE ATTITUDES OF CAMEROON HIGHER EDUCATION STUDENTS
STUDYING AT THE UNIVERSITY OF YAOUNDE
AND COLLEGES AND UNIVERSITIES IN THE UNITED STATES









IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR THE DEGREE OF DOCTOR OF EDUCATION
ATLANTA, GEORGIA
JUNE 1989




MASANJE, e KONFOR B.A. University of Yaounde, 1977
THE ATTITUDES OF CAMEROON HIGHER EDUCATION STUDENTS AT
THE UNIVERSITY OF YAOUNDE AND AT COLLEGES AND UNIVERSITIES
IN THE UNITED STATES TOWARD THE BILINGUAL POLICY OF THE
CAMEROON GOVERNMENT AND THE IMPLICATIONS FOR EDUCATION
Advisor: Professor Trevor Turner
Dissertation dated June, 1989
PROBLEM
This study had two foci, first, to explore, document
and analyze the attitudes of Cameroon higher education
students toward the bilingual policy of the Cameroon
government. Second, to determine the extent to which
these attitudes have a bearing on individual student's
ability to resolve the multiple conflicts that arise in a
society with complex linguistic paradigms.
PURPOSE
The crucial concerns, interalia, were the extent to
which bilingualism is fostered, the degree to which
bilingualism enhances social and political harmony and if




A random sample of 83 Cameroon higher education students
studying at the University of Yaounde and at colleges and
universities in the United States was surveyed by use of a
questionnaire. The instrument was divided into two parts.
Part one solicited demographic information on the subjects -
sex, marital status, degrees sought, place where they are
studying, levels of bilingualism, and whether they were
Anglophone or Francophone. Part two was a 61 item attitude
survey categorized under eight concepts - utilization of
bilingualism, bilingualism and social harmony, international
relations and bilingualism, economics and bilingualism,
bilingualism and political harmony, education and bilingual¬
ism, bilingualism as a realistic linguistic policy, and
career choices and bilingualism.
Nine hypotheses were postulated to clarify the differences
and variations in attitudes - these were (1) differences
between male/female, (2) students at the University of
Yaounde / those in U.S. universitites, (3) Anglophone/
Francophone, (4) married/unmarried, (5) subjects who had
children / those with none, (6) choice of public/private
careers, and the variations among groups - (7) on the bases
of their various levels of bilingualism, (8) on the bases of
various degrees sought, and (9) on the bases of their age




The results of the study seemed to support the
literature on the subject, that the attitudes toward
bilingualism were inconclusive. H”! was partially
rejected at 0.008 level of significance on the bases of
the social harmony concept. H°2 was partially rejected at
0.016 on the bases of the concept of career choices.
was partially rejected at 0.007 on the basis of social
harmony, at 0.000 on political harmony, and at 0.000 on
education and bilingualism. H'’4 was partially rejected at
0.042 on the concept of utilization. H°5 was partially
rejected at 0.036 level on the basis of education and
bilingualism. H°6 was maintained. H°7 was partially
rejected at .033 on utilization, at 0.034 on education and
bilingualism. H°8 was maintained. H’S was rejected at
0.001 level of significance on the concept of career
choices.
It could, therefore., be concluded that bilingualism
had failed to resolve social and political harmony, the
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1. Statement of the Problem
The present foreign language situation in Cameroon, albeit in
many African nations, is a colonial legacy, a legacy which continues
to steer and stir events of national and international magnitude. The
"imported" languages are the vehicles of education, economics, and
political expression and even social advancement. Mastery of these
are tantamount to educatedness. Languages have also become tools for
classification, which, ironically, tend to exclude a majority of the
Africans from the proceeds of education. This exclusion, in turn,
creates an atmosphere of friction.
The Cameroon language policy is more complex than language
policies of most African countries. Chombow (1980) discusses at
length the two "exoglosic" languages inherited from France and
Britain. These, as Scolov (1971) notes, added to the plethora of
national languages, present a fertile groxmd for conflict, divergent
assocations and confused loyalties. This study will attempt to
explore, document and analyze the attitudes of higher education
students studying in Cameroon and the United States towards Camaroon
Bilingual Policy. It will determine to what extent these attitudes
have a bearing on the individual's ability to resolve the multiple
conflicts that arise in a society with complex linguistic paradigms.
(Such conflicts as language loyalty, nationalism, career choices,
1
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social harmony, educational choices). Before proceeding it will be
necessary to define some key terms that will be recurrent in this
study.
2. Definition of Terms
In this study, the following terms are defined: bilingual
language policy, attitude, francophone, anglophone, non-bilingual or
monolingual.
a. Bilingual Language Policy
The term "bilingualism" has sundry meanings; each variation
reflecting its context of usage. Scolov (1971) citing Jenson (1962),
refers to bilingualism as "exposure to two languages" or the "learning
of two languages simultaneously from birth." Other authorities regard
the performance of the individual in both languages as a measure of
bilingualism. For instance, Foster (1982) in Hartfort, et al. (1982)
refers to bilingualism as the "ability to function fluently and inter¬
changeably in two languages, the choice of one or the other being
dependent on the situation." Chombow (1980) defines "language policy"
as part of a "careful and judicious language planning based on a
detailed study of a wide range of socio-economic, and political
variables relevant to the needs of the state." It is doubtful whether
Cameroon language policy passed this critical test of scrutiny.
Tchungui (1977) remarks that when talking about bilingualism in
Cameroon, distinction must be made between official and non-official
bilingualism. The non-official bilingualism refers to a situation
where an individual speaks more than one home language or one home
language and one official language. Official bilingualism refers to
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the government requirement that English and French be used equally in
the conduct of government transactions and not the home languages. It
also means that French and English are to be taught and used as the
languages of instruction in schools at all levels and not a home
language.
b. Attitude
Nigel Lemon (1973) defines attitude as a reaction to an
event. A reaction which has underlying predispositions, such as
context of measurement [or] individual's socialization. Citing
Alterman U. Haythorn (1965), Lemon emphasizes the characteristics of
the individual such as his/her awareness of the consequences of the
reaction, and the willingness to accept the consequences of the
reaction. Osgood et al. (1957) refer to attitude as "the sum total of
the strength of beliefs about an object or concept." It is
evaluative, that is, preferability and non-preferability regarding the
object. Shaw and Wright (1967) detail the dimensions of attitude
thus:
-- attitude has a continuum in quality and strength (intensity,
from positive, neutral to negative),
-- it is a function of evaluation of characteristics of the
referent object or concept,
--it is learned through socialization having social referents,
context, it is norm inculcation and selective transmission of
information.
Perhaps the most appropriate epitome of these definitions is offered
by Thurnstone (1959). He defines attitude as the "sum total of mein's
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inclinations and feelings, prejudices or bias, preconceived notions,
ideas, fears, threats, and convictions about any specific topic . .
In other words attitude is a strong belief in the referent--be it
object or philosophy. It is the willingness to function in accordance
with the dictates of the referent. It is also the willingness to
encourage and facilitate the the same reaction, to the referent, in
other people as well as sacrifice for and protect the said reaction.
Attitude is therefore defined as a position, stand or reaction
towards bilingualism. This position could be negative or positive,
measurable by certain predetermined criteria which will be discussed
later, by an analysis of the respondents' reactions to the following
dimensions of bilingualism:
utilization of bilingualism, by which is meant the extent to
which French and English are used, fostered, discouraged by
Cameroon higher education students at the University of Yaounde
and schools in the United States of America;
social harmony, by which is meant the extent to which
bilingualism is perceived by Cameroon higher education students
studying at the University of Yaounde and schools in the U.S. as
fostering social harmony and interaction between French and
English speaking Cameroonians;
international relations and bilingiialism, by which is meant the
extent to which Cameroon higher education students at the
University of Yaounde and schools in the U.S. perceive
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bilingualism as affecting the credibility of Cameroon and
Cameroonians abroad;
- economics and bilingualism, by which is meant the extent to
which Cameroon higher education students at the University of
Yaoxinde and schools in the U.S. perceive bilingualism as an
economic asset or liability;
- political harmony, by which is meant the extent to which
Cameroon higher education students at the University of Yaounde
and in U.S. schools perceive bilingtialism as fostering the
congruency of demands emanating from the two cultural groups;
- education and bilingualism, by which is meant the extent to
which Ceimeroon higher education students at the University of
Yaounde and schools in the U.S. perceive bilingualism as having an
effect on Cameroon education;
- realistic linguistic policy is the extent to which Cameroon
higher education students at the University of Yaounde and in U.S.
schools perceive bilingualism as a carefully formulated policy
which accommodates the educational, linguistic, economic,
political and social needs of Cameroon;
- career choices and bilingualism refers to the extent to which
Cameroon higher education students at the University of Yaounde
and schools in the U.S. perceive bilingualism as having an
influence on individual career choices and employment.
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c. Conflict
The word "conflict" is used to denote transactions or
situations of competing interests. These could be ideological,
material and otherwise. Conflict is an inherent ingredient of all
social systems. Johnson (1982) citing Brickman (1974) provides as
evidence of conflict a situation in which parties must divide or share
resources so that, to some degree, "the more one party gets the less
the other can have." It is a "zero sum" in which the gains of the one
are in direct proportion to the losses of the other. Further
clarification of the conflict theory will be given later in the
theoretical framework. It suffices here to state, with regards to
bilingualism, that languages in contact are people (cultures) in
contact and this cannot exist without conflict.
d. Francophone
This refers to a Cameroonian whose first language of
instruction is French. He/she may have been raised in East Cameroon,
the former French protectorate. He/she may or may not be bilingual.
e. Anglophone
This is a Cameroonian whose first language of instruction is
English. He/she may be from West Cameroon, the former protectorate of
Britain. He/she may be bilingual.
f. Mono-lingual or Non-bilingual
This is any Cameroonian who speaks only one of the official
languages, home language not included.
The next section of this paper attempts to sitviate the problem
7
B. PROBLEM SITUATION AND BACKGROUND
The history of the present language situation in Cameroon is
concommitant with the stages of political and educational development.
Each political period posed a peculiar langtiage and educational
problem. The main purpose of this section is to give an overview of
each period and discuss the respective language and educational
peculiarities. The colonial and post-colonial periods will be
examined.
1. The Colonial Period 1884-1962
A sterile depleted zone through which every researcher in
educational strategies in Africa must pass or risk ambiguity is "the
coming of the Europeans or the colonial era". Three reasons could be
advanced for this paradox or nexus: the educational strategies
studied are those introduced by the colonial masters; the researcher
is educated through and by that system; and finally, his or her
audience or readership is western or westernized. This paper, how¬
ever, will not be immune to the contagion of colonialism. The
historical analyses are made with the intent of verifying the part
colonialism played in the educational system and how it shaped the
present bilingual language policy.
Cameroon had extensive contacts with the Spanish, the
Portuguese, the Cathegenians, and Arab traders. On the dawn of the
Scramble for Africa, the Germans occupied Cameroon, spelled "Kamerun",
an occupation which was to last until the end of the First World War.
The newly formed League of Nations partitioned Cameroon into East and
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Southern Cameroon. France administered East Cameroon and Britain,
Southern Cameroon.
The arrangement held \intil the end of the Second World War.
The United Nations reassigned Cameroon as a mandate to France and
Britain but this time the charter specified that the territory be
granted independence within a ten-year period. The said independence
came in the 1960s.
In a plebicite, the Southern Cameroons decided to form a
federation with East Cameroon, thence to be known as the Federal
Republic of Cameroon. By 1970, the United Republic of Cameroon was
borne. This trend has not ended, for in March 1985, the country was
renamed the Republic of Cameroon. In svimmation, the history of the
evolution of Cameroon and its contacts with the external world could
be traced in the following stages of metamorphosis of its name:
15th century: the Portuguese named it Rio Dos Cameroes (the
river of shrimp and lobsters);
16th and 17th centuries: the Spanish called it Camerones;
1885: the Germans named it Kamerun;
1919: the British referred to it as Southern Cameroons and the
French, Le Cameroun.
1962: it became the Federal Republic of Cameroon;
1970: it was called the United Republic of Cameroon;
1985: it was called the Republic of Cameroon.
As already mentioned, this section will analyze the development
of the official languages and how the present language policy is an
outcome of that trend and the development of education.
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2. Education and Language Policy Development: The German Period:
1884-1919
To fully appreciate the educational investment the Germans made
in Cameroon, two perspectives will be examined, the government and the
missionary projects.
a. Government Educational Investment
The German government was originally not very interested in the
education of the native Cameroonian. Its interest was trade and the
exploitation of tropical products which the territory offered. It
relegated the task of education to the trading companies and the
missionaries (Rudin, 1938). In fact, Bismarck, the German Chancellor,
was more concerned with cutting the cost of running the colonies. He,
therefore, said the "grants for schools could not be made in the first
budget" for the colonies (Rudin, 1938). This situation of non¬
involvement continued until 1886, two years after the Berlin
Conference. The presentation of a plan for education of the colonies
was wrought with obstacles--financial, managerial, programatic, and a
rejection by the native Cameroonians as well as the Reichstag.
The financial problems surfaced early in the plan. The
Reichstag was immediately concerned with the financing of the
educational plan Woerman presented. To minimize cost, the following
strategies were advanced:
that the native Cameroonians attending school be made to pay
for their education;
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that private interest groups in Germany be called upon to
contribute to the education of the colonies.
Whatever the case, the government was bent on limiting its involvement
in financing education. This limited the school's infrastructure both
from the program and management perspectives.
By 1887, only one teacher could be afforded for the school in
Cameroon. He was responsible for structuring the whole curriculxom,
producing textbooks for the school, managing and teaching. The first
government-rvin school was opened by 1888. A second in Deido by 1890.
By 1896 Christaller, the teacher, died. This only added to the
difficulties of the new school. Besides, some of what was taught was
contradictory to the beliefs of the people.
The academic program was simple, it included arithmetic,
reading and writing German. In mission-assisted schools, some
religious instruction was permitted. In certain cases basic
agriculture was offered (Rudin, 1938). The whole purpose of any
schooling was to produce a handful of "useable" tools to assist the
colonialists in administering the territory. The limited nature of
the program is commensurate with the desire to minimize the cost of
financing it. By limiting investment in education, a majority of the
people were left out of education. The newly literate group became
the elite of the society. This created conflict with the constituted
authority; loyalty was shifted from the traditional to the German
administration. This situation was designed to maintain a large,
ignorant plantation-type labor class.
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Another implication of the period was the Germanization of the
education process. The language of education became German. Even
though missions were allowed to spread the gospel in the home
languages, the aim was to use religion to pacify the natives and
mitigate resistance to the exploitation by the colonial government.
The German language had become a symbol of status, a measure of
learnedness of the new elite. It also became the standard by which
they were classified or accepted by the colonial administration. The
decision as to who would attend school was not clear, but it is
certain that the colonial masters controlled that right. In addition,
most of the schools were concentrated in the coastal regions, making
it difficult for those in the hinterland to have access to education
even if they so desired. The real cost of German education was the
lack of Cameroon-oriented education and the weakening of the
traditional base of the society. As already noted, the churches were
allowed some leeway as to the language of expression of religion. In
the next section, attempts will be made to examine the missionary
educational investment.
b. Missionary Educational Investment
The contributions of the mission to education could be






Religion, foreign from its establishment, became a catalyst for
rivalry and disintegration. There was infighting between the
different religious denominations. The native converts joined ranks
to fight to defend the new gods. Each mission group saw itself as the
divine voice of God sent not only to preach the gospel, but also to
help the colonial administration. The catholics sought to undercut
the Easier Mission by being a stringent adherent to the Germanization
policy promoted by the colonial administration.
To further destabilize the function of the church to its
advantage, the government offered incentives in cash to missions and
schools which used German as the language of education. The Baptist
mission was considered too liberal and obstructive to the colonial
education policy. Not only were Baptists not supporting the
government, they taught English and the National languages. This in
itself was a test of the success of the German occupation of Cameroon.
The Germans then took measures to ensure that the missions complied
with the German language policy. The missions were directly or
indirectly pitted against each other. The missions were a disjunctive
catalyst.
ii. Qualitative Analysis
Quality of any function or institution may be defined in terms
of the satisfaction it renders to the majority of people. It is to be
doubted whether, in terms of value, the missionary education efforts
really enhanced the life style of the people in any way. Their
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teachings were in many instances contrary to the traditions of the
people.
The fight between the colonial administration and the missions
to maintain a German system and the friction between the churches,
hindered all efforts to develop a national language education
curriculum. This occurred because many of the missions submitted to
the dictates of the colonial administration, even when it was counter¬
productive to their mission--the spreading of the gospel. The
national languages were henceforth to be used only in religious
instructions. Coerced by repression from the administration, the
churches accepted the limited Germanized program of education.
Compared to the government prescribed education, the missionary
educational programs approximated, to a greater extent, the
educational needs of Cameroonians. The missions had more schools as
will be shown in the quantitative analyses.
iii. Quantitative Analyses
By 1913 the school count and enrollment stood as follows:
NUMBER OF SCHOOLS
MISSION SCHOOLS ENROLLMENT
Baptist Mission 57 3,151
American Presbyterian 97 6,545
German Catholic 151 12,532
Basler Mission 319 17,833
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The government continued to subsidize schools. The amount in grants
was highly dependent upon how closely the mission adhered to the
offical language policy.
In summary, the results of the education policy of the time are
reflected in the statements below;
Education was acquired only by a few, enhancing elitism.
A majority of the people remained outside the education stream,
providing the Germans with a cheap labour force for their plantations.
The task of education had become one of pacification of the
natives for a home beyond and on earth a humble and obedient life
especially to the values of the European master.
National language education was totally hampered.
Education failed to enhance the needs of the majority of the
people.
Education caused a rift in the harmony of the people and
created conflict between the constituted national authority and the
"nouvaux riches", the latter being backed by the colonial
administration.
Competence in German became the marker of an educated person.
German continued as the language of official, education and
econonmic expression until the end of the First World War when
Cameroon became a Mandated Territory under the League of Nations.
3. THE MANDATED TERRITORY, 1920-1945
The end of the First World War left Cameroon a divided nation,
as ordered by the League of Nations. The Southern Cameroons was
administered by the British in conjunction with Nigeria; the East was
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under the French who preferred to administer it as a separate entity,
"Le Cameroun". This division had an impact on the language and
educational policy of Cameroon. "Le Cameroxm" was to be French
oriented and Southern Cameroons was to be English.
a. The Southern Cameroons
Even at the height of German rule in Cameroon, the English were
also present. The American Baptist Mission had established at Elat,
Victoria, Ambas Bay and Bimbia as early as 188A.
The arrival of the English, therefore, was not without some
minimal native support. Yet, their arrival was not without
dissonance. The German-laid educational foimdation was to be eroded
to make way for the English. Those who had received an education in
the German language foxind their language skills and education obsolete
in the new system. While the English practiced the policy of indirect
rule and allowed the home languages to be used in schools, it was
clear from the advantages afforded those who knew English that it had
to be acquired if one were to survive in the new structure.
Another dichotomy between the English and the Germans is the
extent to which the British granted freedom in matters of education to
the private sector. The missions ran their own schools, decided on
the appropriate content and form of the curriculum. Ntimerous
institutions were opened to train the citizens in mathematics, science
and agriculture. The English rule continued until reunification in
1962, at which time an additional language hazard--French--had to be
learned in order to communicate with the East. The East went through
similar changes.
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b. East Cameroon--Le Cameroun Under the French: 1922-1960
Unlike the West, in the East the de-Germanization was
uncompromising. Following the policy of assimilation. East Cameroon,
like other French colonies, was France Outres Mers. The people
were completely Freincophonized. The French they spoke had to be
sanctioned by L'Academie Francaise. The French philosophy with
regards to their language is summed in Ndiva Kofele-Kale (1980) thus:
"
. . . the colonial administration is convinced of the impossibility
of propagating the achievements of a modern civilization by means of a
primitive language. . ." East Cameroonians were, therefore, regarded
as part of France and representatives were elected to represent them
in the French parliament. French was the language of every
transaction. The type of French must be a dictinn of L'Academie
Francaise. Public schools run on taxes were established to undercut
any lingering tendency of loyalty to any other language. Once again,
as in the case of West Cameroon, a system was ruthlessly off-rooted
without regard for those who, with great difficulty, would have to
start all over again. At the creation of the federation, therefore, a
people who once had the same culture came together, one Franchisized,
the other imperfectly Anglisized. Yet by the new rule, they were to
live together and get along with one another. Such a creation is
potent with conflict which in turn will affect the attitude towards
bilingualism.
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4. The Federal Republic of Cameroon, 1960-1972
The United Nations replaced the League of Nations and Cameroon
was placed under its Charter. By 1962 a federation was created to
encompass the two Cameroons. It should be noted that the English and
the French systems were fundamentally different. While the English
had followed the indirect rule, giving West Cameroonians more
autonomy, the French were determined to make Frenchmen out of non-
French men.
The language question was gradually becoming the center of all
social and political affairs. Willard (1970) reflects on the question
of establishing a national language as follows;
Was the country to evolve into an integrated culture or not?
And if so, could this be achieved on the basis of bilingualism or
would it be desireable or necessary to have a genuine lingua-
franca, a single National Language spoken throughout the nation?
If a lingua-franca were desireable, which will be the language . .
one of the foreign languages or a national language? . . .
which national language will be suitable?
The nation's future became entwined with the language policy.
Resistance to English surged in East Cameroon; so it was with French
in West Cameroon. It became a political and academic debate with each
side arguing and claiming victory on their view.
Others opted for a cultural melange or pluralism. This,
according to Fonlon [Abia #5 (March 1964)] was the answer to a
conundrum in which even intellectiial elites had become so imbued in
the imported culture that being required to give it up to learn
anything that was in common interest and pursuant of all the people,
would have been met with vehement resistance. In "A Case for Early
Bilingualism," [Abia #7 (October 1964)]. Fonlon argues that since
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since langiiage had become so premodial to the survival of the nation,
it was necessary, therefore, to start teaching the languages as early
as possible. He stressed the need to foster the home languages as a
springboard of the child's education and cultural identity.
On the other hand, some scholars advanced the creation of a
national language as a lingua-franca (Johnson, 1970). But a common
language was never agreed upon. The mere notion that one language may
be selected to be the national language prompted resistance, raised
ethnic loyalties and bred fears that survival in the union would
become incvimbent on the preservation of one's identity. These fears
were founded as Ngijole (Johnson, 1970) puts it: "Le langage ce n'est
pas 1'expression de la civilization seulement. C'est la civilization
meme." [Langxxage is not just an expression of civilization; it is
civilization itself.]
However, as the debate was raging, deliberate steps were being
taken by government to enhance bilingualism. Tchimgui (1977) analyzes
the specific steps taken. She portrays bilingualism at all levels of
education. Particular note is made of the bilingual experiment
schools in Buea and Yaounde. Here experiments for total bilingualism
were carried on. Students from both sides of the cotintry received
lectures in the second foreign language. The university and the
professional schools are, by policy, bilingual. The mass media is
also mentioned in her study as one of the promoters of bilingualism.
International efforts were made by Britain, France and the United
States with each fostering one language or the other. The debate is
far from being over, even in the United Republic of Cameroon.
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5. The United Republic of Cameroon and the Bilingual Truce
The creation of the unitary state in 1978 necessitated equal
recognition of French and English as vehicles of official conduct.
Despite the existing policy, it is doubtful if bilingualism is
accepted across the board. The debate over monolingualism and
pluralism is still on the podium. Others have dared to voice that
bilingualism is too expensive for a developing co\intry. Such remarks
have raised bristles and determined resistance on the part of those
who have reason to believe that their survival is being threatened.
Monolingualism, which language? is the question. Is duress to
establish monolingualism possible? Is volxintary denunciation of a
language by its speakers possible? Is bilingualism an albatross on
the neck of the nation? These are many of the recurrent questions.
Conclusion
The bilingual situation in Cameroon is a by-product of
political (colonial and post colonial) and educational
gerrymandering--one which originally was orchestrated by a few and
imposed on the majority. It is also the result of indecision on the
part of academicians and politicians to take a stand on the National
Language issue. Whatever the prudence of the decision at the time, it
is increasingly questionable if it is serving its purpose as a
compromise.
Up to date Cameroon bilingualism excludes the National Language
from the schoolroom. Cameroon children are forced to study in two
foreign languages from the first day they go to school. The Cameroon
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school system operates in contradiction to the accepted practice and
philosophy of education which advises that learning should begin from
the known to the unknown. The children's education begins by learning
two foreign languages whose roots and content are far removed from
their home language and cultural experience. The child and even the
parents are pressured to accept this contradiction by the fact that
the foreign languages have more economic, political and social
leverage. This imposed contradiction in values is boxmd to produce
some ingrained attitudes--negative or positive--toward the bilingual
language policy. It is the intent of this study to explore the
attitude of Cameroonian students in higher education towards official
bilingualism. The following section will examine the choice of topic,
the purpose and rationale.
C. EVOLUTION OF THE PROBLEM, PURPOSE, RATIONALE
1. Evolution of the Problem
The stimulus for this study is the researcher's contact with
the reality of bilingualism at the University of Yaounde as well as
his familiarity with certain polemics with regard to the policy. In
1974 the researcher could not enter the Faculty of Laws, University of
Yaounde, because he was monolingual--English speaking. The belief
that bilingualism should have its full realization at this level, at
least among the faculty, was shattered. In such a situation one's
attitude towards the bilingual policy is bound to be affected.
Another personal experience that enhanced the need for this
study is the researcher's teaching experience in the Francophone zone.
21
The perceived conviction was that the participants in a bilingual
program tended to develop both a positive and negative attitude toward
the policy. The main question in this study is at the higher
education level, what is the attitude of students towards the
bilingual language policy?
The various arguments for and against bilingualism advanced by
leading Cameroon scholars were also stimuli to undertake this study.
One of these argrunents was raised by Fonlon, "Shall We Make or Mar?"
[Abia #5 (1964)]. In this Fonlon advances four arguments with regards
to the merging of cultures. He notes that:
Where two or more cultures meet, as in the case with Cameroon,
one of the four possible policies can be adopted with regards to
their future development. . . . : independent development (of
each culture), elimination of the weak by the strong, laissez-
faire, and scientific (purposeful) integration. Which of these do
we choose for Cameroon?
The idea of separate or independent development, he argues,
would be counter-productive to the spirit of national unity and the
forging of a nation. The notion of eliminating or smothering out the
weaker cultures is also rejected because it would be "casting away a
peerless opportunity for cultural enrichment . . ." with each of the
three cultures contributing to the whole.
To allow one culture to oust the rest would be to mar an historic
chance, to wreck the noble mission that Cameroon has been called
upon to fulfill in the name of Africa . . . [which is] to effect
an integration of these three cultures . . .
as part of the "enviable mission to pilot the rest of Africa to
continental unity."
A "laissez-faire" attitude was to be rejected on the grounds
that left alone the 'assimilative tendency of French' would smother
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the 'passive African culture' and the 'impotent Anglo-Saxon' influence
leading to complete Frenchification.
The final and best option therefore is a "carefully thought-out
integration of the best elements from the three cultures." Such is an
opportxmity to "vindicate the resilience and vitality of the African
culture," to show that dormancy is not death.
These arguments raise the question of the attitude of the
populace, especially the higher education students to bilingualism
after twenty-five years of independence. Other arguments, especially
by Ngijole (Johnson, 1970), advanced the creation of a national
language to take the place of French and English. Fonlon, as cited
above, sees such a move as a refusal of an historic opportunity to tap
from the best of the three cultures. The next section of this paper
will examine the purpose of the study.
2. Purpose of the Study
This study will attempt to answer the following questions:
a. To what extent is bilingualism fostered as perceived by
Cameroon higher education students at the University of
Yaoxmde and in schools in the U.S.?
b. Has bilingualism enhanced social harmony and interaction
between French and English speaking Cameroonians as
perceived by Cameroon higher education students at the
University of Yaoimde and in schools in the U.S.?
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c. How do Cameroon higher education students at the
University of Yaoimde and schools in the U.S. perceive the
international importance of bilingualism?
d. Do Cameroon higher education students at the University of
Yaounde and schools in the U.S. perceive bilingualism as
an economic asset or liability?
e. Do Cameroon higher education students perceive
bilingualism as enhancing political harmony between the
English and French speaking Cameroonians?
f. How have educational operations been affected by
bilingualism as perceived by Cameroon higher education
students at the University of Yaounde and in schools in
the U.S.?
g. Do Cameroon higher education students at Yaounde and U.S.
universities perceive bilingualism as a realistic
linguistic policy?
h. Do Cameroon higher education students at Yaounde and U.S.
universities perceive bilingualism as influencing
individual career choices and job opportunities?
No studies have been done so far to address these aspects of
the Cameroon national language policy. Many opinions have been
expressed by prominent Cameroonian^ on the matter. Fonlon (196/0
noted that cultural pluralism with French and English as official
languages was necessary for the survival of the nation. Willard
(1970) remarked that the future of the Cameroon nation is closely knit
with the language of education. Tchungui (1977) carried out a study
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to evaluate the evolution and effectiveness of bilingualism. She also
explored, to a certain extent, the impact of this evolution on its
participants. Hence, this study is with the intent of providing
concrete data as to the attitude of university students, source of
high level man-power, towards bilingualism.
3. Rationale of Study
This study is more than sheer curiosity on the part of the
researcher. Bilingualism is consistently, tacitly as well as overtly
receiving mixed reactions amongst Cameroonians. It has social,
political and economic ramifications.
On the individual level, one is battered by the reality or
illusion of the linguistic quandary, one must wade through to interact
with the others. To one it may be a fascinating experience and to the
other a trying one. Fascinating because the one may be apt in
languages; may have the means to study them; and languages are clearly
visualized as the route to success. It is a challenge.
A trying experience to the other because he or she may have
found it difficult to switch from the home language base to the second
language (foreign). Having established roots in the second language,
say German, the English came along and insisted the language of the
new "master" was English and German had to go. No sooner had the
other gained a foothold in English when French was introduced and had
to be learned. The constant code switching may be a hinderance to an
in-depth comprehension and communication in these languages. The use
of these languages as criteria for educational and economic
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advancement tends to enhance elitism, since only the best, who are
always few, could attain the functional level. The end result is a
positive reaction towards bilingualism by those who make it and a
negative one by those who do not.
On the socio-cultural and the collective level, bilingualism is
challenged. Sometimes it is xandermined and at times enhanced. The
debate is one of cultural pluralism versus cultural assimilation.
This dichotomy could further be seen in the light of cultural
superimposition or cultural annihilation.
Cultural pluralism suggests an ensemble of cultures which are
legal, legitimate and complementary. In such an environment, the
greatest markers of pluralism are the various languages which identify
groups. Lewis (1980) notes the dual function of bilingualism:
Bilingualism seeks first to accommodate linguistic diversity.
Secondly, it . . . seeks a common ground for cultural practices
and traditions, religious differences of groups, differences in
values and traits, and patterns of tradition of family life.
It is, as Castro (1976) suggests, an endorsement to use and respect
languages of other people. Castro is highly critical of the role of
the school in fostering such an endorsement. He, therefore, suggests
a "societal bilingualism". That is, the acceptance, use and respect
of all the languages in existence in a particular environment, by all
the people of that society. The skepticism, as to the effectiveness
of the school to foster bilingualism or cultural melange is shared by
Porter (1960, The Vertical Mosaic) and other sociologists and
political scientists. In examining Canadian education. Porter remarks
that higher education in Canada functions to quell "demands for social
change and legitimize and interpret existing stratifications and power
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arrangements." Education, at all levels, operates therefore to
structure people's minds to be more "amenable" to demands to support
existing systems. The school's actions in this respect are not
consonant with either cultural or political mosaic trends. The school
tends to support a "vertical" cultural mosaic which is easier to
manage.
The English seemed to have fostered the existence of multiple
cultures both in Cameroon and other colonies. The policy of "Native
Authority" or what came to mean "Divide and Rule" promoted the role
and rule of the various chiefdoms over their own people. The House of
Parliament had a House of Chiefs and a House of Representatives. This
allowed an ensemble of cultures to intermingle and foster a common
policy. The Southern Cameroons had this leverage. The language of
education at the elementary level did not have to be English. English
was taught as a foreign language. However, as one moved higher up the
education ladder, it was clear the English were not willing to
translate what they regarded as the "cream" of their culture into
Cameroon languages. English became the language of education. Even
up to this juncture, English as a language of education was not an
overt mandatory policy. The scramble to study in English was
legitimized by the perceived benefits one would acquire from the
colonial administration by studying in English. A cultural melange,
therefore, still permeated the society as a whole.
Cultural pluralism has its merits and demerits. The most
visible merit is the maintenance of a plethora of languages and
diverse cultures. The "ensemble" has a remarkable richness of its
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own. It maintains the cultural identity and pride of the various
ethnic groups.
On the other hand, such a system tends to limit economic,
social and geographical mobility, according to Catton, et al. (1977).
It also tends to minimize the social and political cohesion necessary,
especially in a case like the Cameroon, for nation building. It
enhances conflict between the groups, as national resources are always
viewed in terms of cultural groups rather than needs.
The other side of the argument is the tendency for a vertical
cultural mosaic--cultural assimilation. It is the tendency to
perpetuate one dominant ethnic identity. In the case of Cameroon, the
Eastern sector was ruled by the French, whose stated policy was
assimilation of all colonies. The natives tended to be equally
protective of their new cultural acquisition. "La France Outres Mers"
is a reference to former French colonies. The entrenchment of this
policy is evident in the fact that President Senghor, former head of
the state of Senegal, once ruled France for 48 hours as president.
The colonial subjects, therefore, according to this policy were French
citizens. French became the vehicle for civilizing the people, as
expressed by L'Academie Francaise. Ndiva Kotele Kale (1980) notes:
"
. . . the colonial administration is convinced of the impossibility
of propagating the achievement of a modern civilization by means of a
primitive language . . ." The advent of independence did not efface
the deep rooted Francophonization that had taken place in East
Cameroon; nor did it extinguish the implanted tendency to assimilate
other cultures which come in contact with that of the French.
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It is, therefore, obvious that placing a Francophone and an
Anglophone under one policy, bilingualism, will be to stimulate two
divergent tendencies--one, an attempt to assimilate and the other, to
pluralize. The deeper the philosophical convictions of either group,
the more evident the conflict. How polarized is the situation? Has
bilingualism the potential to resolve the conflict? In other words,
what is the attitude toward the bilingual language policy in Cameroon
today, especially amongst higher education students?
The above schools of thought are further enhanced by two
literary movements--"The African Personality" and "The Negritude
Movement". Ali Mazrui (1986) refers to the former as the school of
"romantic gloriana" and the latter, the school of "romantic
primitivism". The romantic gloriana was led primarily by Cheikh Anta
Diop, Kwame Nkrumah, Chinua Achebe, and Kenneth Kaunda. To this
school, Africa had its own civilization comparable to that of Europe
before the advent of colonialization. They look to "concrete" and
towers of Egypt, they cite the Ruins of Zimbabwe as evidence of this
civilization. Mazrui (1986) notes that this school emphasizes the
"glorious moments in Africa's history defined in part by European
measurements of skill and performance, including the measurement of
material monuments." This is inherently contradictory as this school,
as Mazrui (1980) puts it,
. . . tends to accept European values while rejecting European
'facts' about Africa. The gloriana tendency betrays a readiness
to agree with the proposition that respectable societies are those
with relatively centralized political systems. . .
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While they reject the assimilative attitude of the Europeans, they
accept a centralized political system, a proponent or tool of
assimilation. It is also ironic that this contradiction should be
prevalent among Africans with a British colonial background who had
been nurtured in systems that perpetuated cultural pluralism.
The other school of thought is "Negritude". Proponents of this
include: Leopold Sedar Senghor, Aime Cesaire, Frantz Fanon, and Jean
Paul Sartre. Aime Cesaire who "coined" the word, explains "Negritude"
as epitomizing the philosophy in (Mazrui, 1980) as "Hooray" to:
. . . Those who have invented neither powder nor the compass.
Those who have tamed neither gas nor electricity ... My
Negritude is neither a tower nor a cathedral; It pliinges into the
red flesh of the earth . . .
This philosophy rejects the attempt to glorify the African past. It
rejects attempts to measure African values with European standards.
As Leopold Senghor puts it:
. . . the great genius of Africa lay not in European concepts of
rationality, but in indigenous capacities for intuition; not in
the principle of scientific method and objectivity, but in the
wisdom of custom and instinct; not in cold analytic reason, but in
warm responsive emotion.
This school "injected" into the African the spirit of the "noble
savage". Such a declaration is wrought with controversy. Is Africa
all emotion and no reason indeed? Is Africa what Coleridge's (1798 --
Kubla Khan) Xanadu suggests--unscald, idyllic, grandiose? The
questions posed are more relevant than their answers. The
controversies enhance the conflict which an African, a Cameroonian,
must resolve in order to live in a multi-cultural environment. It is
further puzzling that the advocates of romantic primitivism, a
philosophy which reveres cultural pluralism, should be staunch
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adherents to institutionalized assimilation. While rejecting the
European (French) definition of civilization, they accept
centralization as the symbol of state. The Francophone states, \inlike
the Anglophones insist on the purity of French as ordained by
L'Academie Francaise. On the other hand, the Anglophones have even
come to accept a West African English standard. To the French,
language is static, centralized and any "budding" must be prescribed
from the source. English, on the other hand, is dynamic, incor¬
porating new forms germane to the environment in which it is used.
The situation in Cameroon is a collision of English dynamism,
French immutability and traditional mosaicism. Such a kalidoscope is
inherently conflicting. It is an archival culture versus an oral
tradition. It is African Pantheism, European Secularism and Judeo-
Monotheism. Closely akin to the cultural significance of bilingualism
are the political implications.
Perhaps the greatest signal to the politics of bilingualism is
portrayed by the Constitution of the Republic of Cameroon. In Part X,
[Law No. 75-1 of May 1975], Article 39 addresses the question of
authenticity of documents and communiques in the bilingual Cameroon.
The article reads:
This Constitution shall be registered and published in the
Official Gazette of the state in French and in English, the French
text being authentic . . .
Does this mean that the English-speaking Cameroonian has to
authenticate his or her existence, experiences, ideas, views by
transposing them into French? This has created a lackadaisical
attitude towards English by French-speaking Cameroonians. The outcome
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has been political unrest, one which the policy had intended to stem.
The Cameroonian, politically and culturally, operates as one with
confused loyalties. At one point s/he is Cameroonian, Anglophone,
Francophone, or a mixture of all. At another point he/she is a
defender of French or English colors. At another time the Cameroonian
is fiercely Cameroonian returning to the roots. This lack of sense of
direction is inhibitive to social, political and economic progress.
The raison d'etre of this study is evident in the ever present
contradictions, contradictions which threaten the political fabric of
Cameroon. It also tends to defeat the essence or rationale for which
the bilingual language policy was established--the enhancement of
political stability. It was also the intent of the policy maker that
such a policy will give all Cameroonians a common starting point in
their race for political, economic, social and educational mobility.
With such a dictum of the like of Law No. 75-1 of May 1975, Article
39, it is evidence enough to speculate that a process of total
Francophonization may be in progress. An idea which may be strongly
opposed by English speaking Cameroonians.
Another political fall-out of bilingualism is its international
implications. Cameroon has been described as Africa in miniature.
This is supported by its geographical and linguistic lay-out. It
spans from the rain forest in the south, the savanah in the central
and the desert lands in the north. It lies astride West and central
Africa. Linguistically as has already been stated, not only does it
have a plethora of indigenous languages, some of which are akin to
those spoken by its neighbors, but its colonial past left Cameroon a
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legacy of French and English languages as well as a few German¬
speaking citizens. This language advantage allowed a Cameroonian to
be voted as secretary general of the Organization of African Unity for
three terms. The Cameroon candidate was often a compromise candidate
between the former French and English African colonies. The bilingual
policy has also given Cameroon the advantage of participating in the
Commonwealth of Nations* and the "French Community" without being a
member of any of these groups. The bilingual language policy,
therefore, has enhanced Cameroon's participation in international
communities. It has also given Cameroon an economic leverage with the
French and English trading groups. All these factors emphasize the
need to verify the present attitude of higher education students in
Cameroon, future policy makers, towards the bilingual language policy.
The next chapter will review the relevant literature.
CHAPTER II
LITERATURE REVIEW
The literature on bilingualism is diverse, but most articles
deal with the assiimption, as Lewis (1980) suggests, that bilingualism
"seeks first of all to accommodate linguistic diversity." However,
language, as noted elsewhere, is a carrier of more than a message. It
is a vehicle for values, people, cultures and ideologies. The
literature, therefore, will be reviewed under the following
parameters:
1. The development of bilingualism in Cameroon and elsewhere.
Tchoungui (1977) and April (1979) are studies which attempt to explore
this dimension.
2. Policies that facilitate the creation and implementation of
bilingual programs. Navarro (1984) in Identity and Consensus in
Politics of Bilingual Education; The Case of California 1967-1980
explores such data. The data was analyzed to determine how bilingual
policy affected political identity and participation. The study
revealed that any attempt to abolish bilingual programs resulted in
the closing up of political ranks amongst minorities. It also showed
that bilingual policies fostered expectations, built organizations,
and provided political goals. Evans (1983) also carried out a study
to explore the judicial issues in bilingual policies.
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3. Effectiveness of bilingual programs. Studies have been
carried to show the academic advantages and even disadvantages of
bilingualism. Lemaire (1977), Peterson (1978), Clark (1980) all
carried studies to this effect.
4. The debate between the pluralists and the assimilationists,
Lewis (1980); and
5. Attitude towards bilingualism. Studies such as Chapa
(1977) questioned if the attitude of elementary school principals
towards the program correlated with biographical factors such
ethnicity and role. One of the main findings portrayed that Mexican-
Americans had a more positive attitude towards the program than their
American counterparts. Cortez (1982) also compared and analyzed the
attitudes of educators of Texas Department of Corrections towards
bilingualism. The results showed a higher degree of favorableness
among administrators of the program than among the teachers who were
to implement it.
The literature will draw from Cameroon as well as outside
Cameroon.
1. The Development of Bilingualism in Cameroon and Elsewhere
Most of the literature on bilingualism in Cameroon, as already
noted, is not hard research. It is limited in scope and basically
opinionated. This does not mean the total absence of concrete
research. Probably the most prominent research work on bilingualism
in Cameroon is by Gisele Tchoungui. Tchoungui (1977) made an
historical assessment of bilingualism in Cameroon from 1960 to 1980.
The purpose of the study was, first, to provide a frame of reference
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for those who must make policy on bilingual issues--government,
education or business. Second, it assessed the results of official
bilingual policy for twenty years. The data for this study was
acquired through analyses of speeches, decisions reached at seminars,
minutes of meetings, analysis of 652 student scripts, observation of
students at all levels in a total of eleven classes or 1,091 students.
Non-students in public offices were also surveyed. The overall
conclusion describes bilingualism in Cameroon as:
. . . extremely incoherent, fragmentary, and in fundamental
contradiction with publicized aspects of educational policy and
general policy of the country. - - - [I]t is not operational.
The findings also portray three levels of bilingualism, namely, school
bilingualism by which is meant learning either French or English as a
second language and a subject in school. Out of the classroom the
second language is not absolutely necessary for comm\anication.
Another level of official bilingualism is on the job, especially
government offices. Here the offices are staffed with translators,
hence, the ordinary worker does not need to be bilingual at all. The
last level is complete functional bilingualism. This is fostered in
specialized institutions such as the bilingual grammar schools and the
professional schools where participants are required and do learn,
read and express themselves in French and English. However, over
eighty percent of the population falls outside these categories. This
sector is monolingual as far as official bilingualism is concerned.
This does not signal a total failure for the policy as the researcher
seems to suggest. What should be drawn from this study is the fact
that there exists a "wilderness generation" which as in the case of
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the biblical legend, may require forty years to pass away. This is
indicative of most change processes. Alan Filley (1975) notes that
social change is incumbent on the willingness or attitude of the
persons being changed. A language policy involves [Robert House
(1967) cited by Filley (1975)] changes in knowledge, attitude, skills,
individual behavior, organizational or group behavior. These are
complex characteristics which deal with multiple social theories the
circle of which may not be effective within twenty years. The
conclusions of the above study, may be evident but premature to be
accepted as facts.
Emile-Lesage Dalla (1981) in a detailed review also explores
the development of bilingualism in Cameroon. In Les Problem de L'En-
seignement des Langes Nationales au Cameroon, Dale portrays that the
single greatest obstacle to the development of national languages in
Cameroon is the advent of the official language policy. This has
given the foreign languages a status symbol against which the national
languages cannot compete. It is even a sign of good taste to speak
the foreign languages, even if it is to the detriment of the home
languages, as Dale notes:
. . . Les langues officielles se parlent ... au detriment de
la langue maternelle dans les foyers supposement evolues au il est
meme de bon ton que 1'enfant performe d'abord en francais au en
anglais.
Even though his main purpose was to establish the problems existing in
the teaching of national languages, he also reviewed material which
showed the process of development of bilingualism. One of these
studies by Gardner and Lambert (1972) studied the experiences of
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Americans of French-speaking origin in Louisiana and New England. The
reception of bilingualism differs from group to group. There are
those who resist the second language and there are progressives who
are receptive to it. Receptivity is dependent upon factors such as
attitude of parents towards the second language, economic advantages
afforded by the second language, the population of those who speak the
second language and individual security or insecurity (Leon 1974).
These individual factors influencing bilingualism are antecedent to
the actual politico-cultural policy statement. In other words the
cultural forum of languages in contact and the political philosophy
with regards relationships of the different groups vis-a-vis each
other, often exist or precede individual reactions.
Fonlon (1963) argues in "A Case for Early Bilingualism" that
policy must transcend political rhetoric. He agrees that the
Constitution of First of September 1961 created a bilingual state "by
law". But the success of individual bilingualism must have, as its
target, the child as early as the kindergarten. His contention was
that since the majority of Cameroonians will only attend elementary
school, French and English must be instituted and taught on equal
basis or else, like the wealth of many an African nation, bilingualism
would become a privilege of a few gifted or lucky individuals.
Pedagogically speaking, children have been studied and proven to have
an adept ability for language acquisition. Citing M. Avidor (Isreal
Aujourd'hui #1, L'Enseignement et Ses Problemes) Fonlon portrays that
the saving grace of Jewish culture was the ability of the children,
returning from the diaspora, to learn Hebrew in a new nation with
38
people who spoke over seventy languages borrowed from the countries in
which they had sojourned. The development of a language policy gives
a country the national character that distinguishes it from other
nations. Language "enshrines the common experiences that a people in
question have gained from the impact of their surroundings . . . their
common experiences in time as polity, their triumphs, their woes ..."
Acceptance o'f a second common language, therefore, enhances the route
to these experiences. It is in reality an integrating factor--in
environments with languages in conflict.
Swing (1979) studied bilingualism and linguistic segregation in
the schools of Brussels. In this study the impact of languages in
contact was examined. Four hypotheses were set. The first questioned
if bilingualism in schools led to language maintenance. The second
explored the possibility that the liberalization of language laws may
lead to a demand for separate linguistic establishments. The third
dealt with the idea that a by-product of this liberalization is indeed
an alteration in individual practise of bilingualism. Lastly, the
place of the school as an instrument to foster harmonization as
against linguistic segregation. Varied results were derived. The
study portrayed three patterns of bilingualism in schools--the elitist
or classical model, the assimilationist or imposed model and finally a
dual medium which is mainly nationalistic. On the whole the study
revealed the school as an instrument of linguistic disintegration.
The schools fostered the development of two languages existing side by
side to be acquired by choice, individual need. Unlike the case of
Cameroon, where official policy demands that schools teach both
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languages and students acquire all, Belgian bilingualism could be
defined as two national languages which individuals can choose at
will. The languages have a demographic and geographical dividing line
(April 1979).
Guzman (1978) carried out a case study of conflict in a
community resulting from the implementation of a bilingual education
program. Three study questions were posed. What is the nature of
conflict in an environment with languages in contact? To what extent
does this conflict affect educational policy? What is the nature of
community influence regarding school decisions and educational
matters? The data for the study was collected by analysis of
newspaper publications, government documents, historical documents and
interviews which addressed the need for bilingual educational policy¬
making process and the need for community involvement in decision¬
making.
The most significant result was the pattern of conflict. Two
value conflicts exist in such an environment--pluralistic and
assimilative which will be examined later in this paper. As far as
the intrinsic role of the school, with regards to this dichotomy is
concerned, no particular answers were foxind. The results also
suggest, surprisingly, that bilingual education or the resultant
conflict of a bilingual environment had little effect on educational
decision-making. This is contrary to theories propounded by school
and community conflict theorists like Wurt and Kirst (1982). These
consider all elements in a community as having a relative influence on
school decision-making process.
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Another study by Nicholas (1978) explored the development of
bilingualism in Jamaica, West Indies, as a function of intra-societal
forces. The purpose of this study was two-fold, first, to examine the
development of the languages, the collective values attached to each
language and if the usage of the langxiages was based on the values.
Secondly, the study examined the attitudes towards bilingualism and
Spanish as a component of the bilingualism. Attitudes towards
bilingualism will be reviewed under a separate section in this study.
Data collection was by participant observation and sociological
surveys. The findings showed, inter alia, that the values attached to
a language, economic, political and respect for its speakers, tended
to influence its acquisition. The results also show that the
economic and social mobility afforded by bilingualism is a very
positive factor in its development. If a second language must be
learned, a positive value must be attached to it.
April (1979) made a descriptive study of Flemish and French,
two languages existing side by side. Her analyses show that even
though the language situation is described as bilingual, legislative
measures had been taken to maintain, protect and keep the two
languages apart. These languages, by law, maintain demographic and
environmental demarcations. The twist, however, comes in the case of
the city of Brussels. By law the city is Flemish but the reality of
its international character dictates its bilingual status. This again
is a situation where, as a result of value ascription, a bilingual
language policy flourishes. This study also showed that bilingualism
which affords each language an equal protection could be very
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expensive owing to the duplication of agencies. However, bilingualism
which attempts to create bilingual individuals, shifts the burden of
cost to the individual who must make time, money to afford the two
languages. The situations could be a hinderance to the development of
bilingualism. However, by the sheer demands of the policy statements,
the participant would often elect the path of bilingualism. This goes
to state that the nature of a policy could enhance or limit the
advancement of bilingualism as would be seen in the next section of
this review.
2. Policies that Facilitate the Formulation and Implementation of
Bilingual Programs
Navarro (1984), as cited above, is not alone in the field that
explores bilingual language policies. The case of Cameroon as cited
before was a political necessity to give Cameroon a national character
(Fonlon 1963). Other policies that created the establishment of
bilingual secondary grammar schools, the English and French by Radio,
bilingual professional schools were also formulated (Tchoxingui 1977).
On the whole the policy establishing bilingualism was mainly a
political convenience with the intent of harmonization through a dual
linguistic maintenance. This contention is also supported by Fonlon's
(1963) citing of the Cameroon constitution of September 1961, which
made Cameroon a bilingual state by law. Other studies have addressed
the Scime issue in varied dimensions.
Judd (1977) studied the factors affecting the passage of the
Bilingual Education Act of 1967. The study revealed two major factors
which could be categorized into external and internal factors. The
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external factors included interest groups, the rise of cultural
pluralism and the influx and influence of Spanish speaking Americans.
The internal factors were federal aid to education which was tied to
federal laws demanding equal educational opportunity for all
Americans, and various committees on labour and education. The final
passage of the bill was, therefore, a dual influence—pressure from
within and without the government.
In another study Fee (1982) examined the legal aspects from the
judicial standpoint of bilingualism. The question posed was, legally,
what laws provide for bilingual education? Judicial decisions, state
and federal enactments and educational studies on bilingualism were
examined.
The study revealed that policy argiiments on bilingualism did
not address the needs of the students and tended to detract educators
from meeting the needs of the minority students. Such adverse trends
in policy are evident in the reduced federal financial support for the
program and the shortage of trained bilingual educators in the face of
escalating numbers in the minority community. The study also revealed
a lack of coherence between methods for educating minorities and
appropriateness of tests to assess their aptitude. Finally, bilingual
policy formulation will experience an increase in the role of the
judiciary. An overall statement on American bilingualism could be
drawn from this study, that the vinderlying factor in the policy is an
attempt to mainstream the minority and not first language maintenance.
The lack of second language ability seems to be interpreted as a
learning disability, rather than absence of exposure.
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In the same vein as the study above, Caban-Wheeler (1982)
studied the Equal Education Opportunity Act in reference to the
Massachusetts Laws number 71A. The main purpose of this study was to
see if such laws provided adequate guidance to the implementation of
the Bilingual and Handicapped Education Act. The policy, intent,
implementation, compliance, and the dichotomy, between the reality and
the ideal were examined.
The study revealed the policies as lacking in required
deferential diagnostic categories. There was low compliance and
constant poor classification of subjects. The main yardstick for
placement into the program was limited English proficiency, a category
which is also applied to certain learning disabled students. Neither
the tests designed nor the policies intended to assist in effective
classification, were adequate in addressing the complexity of those
involved in proper placement.
Turse's (1984) study on the needs and cost analysis of
educational programs--Services for Limited English Proficiency (LEP)
students in Pennsylvania public schools is a classic example of the
consistent misclassification of students taking English as a second
language and the overall category of LEP which includes a learning
disability. As far as the cost effectiveness compared to other
programs, bilingual education had the least funding. The main
drawback to the bilingual program is not excess expenditure, it is
rather the lack of adequate funding and management.
Evans (1983) examined selected legislative and judiciary issues
in bilingual and special language programs. Five crucial questions
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were asked in this study: What and when is the program required? How
are participants identified? When and if ever are they used as a
desegregation strategy? What is the role of the judiciary? And
finally, who pays?
The findings showed a lack of iiniformity in guidelines as to
program, source of finance, placement and intended outcome. There was
ample evidence to suggest that bilingual education did not necessarily
serve as a remedy to the limited English proficient student. The
consistent element of the program is the inclination to upgrade
minorities to majority values. It is not the need to "bilingualize"
all participants directly or indirectly affected by the program.
However, this trend does not imply the death of bilingualism. As
already noted any attempt to stem the growth of bilingualism results
in increased educo-political activism on the part of the minorities
who have reason to believe that their culture is being undermined
(Navarro 1984).
A much more revealing policy study is Baca (1977). He dealt
with issues in desegregation and bilingual education, Mexican-American
opinions. The intent of the study was to chart the opinion of
Mexican-Americans on bilingual-bicultural education and integration in
order that such data may be used by decision and policy makers in
education. The assimiption was that there would be no homogeneous
opinion about segregation and bilingual education among Mexican-
Americans .
The findings confirmed the assumptions. A profile of opinions
showed mixed reactions to integration with mainstream Anglo-Saxons.
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There was a high favorable opinion towards bilingualism. At the same
time there was a tendency to safeguard neighborhood schools, an
indirect attempt at language and cultural maintenance. This is also
evidence of a political front set in anticipation of perceived
encroachment into their cultural rights.
What is lacking is neither the policy nor the program. The
weakness is the absence of consistency in the implementation. Certain
studies have been carried out to examine the effectiveness of
bilingual programs as will be seen in the next section.
3. Effectiveness of Bilingxial Programs
One of the markers of the effectiveness of any program is the
demand for qualified personnel in that field. Ramirez (1976) examined
the need and marketability of bicultural/bilingual teachers in 1974 in
Los Angeles United School District. The selection, recruitment and
placement of bilingual teachers in the system was analyzed. In the
selection process the tendency was to pick candidates with foreign
last names. A foreign last name does not necessarily make one
bilingual. Hence very few were qualified for recruiting. In the
actual placement, most of those recruited qualified mainly for the
elementary school. Their numbers did not satisfy the demand for them
at any level of education. Other studies in this section attempt to
compare the performance of students enrolled in bilingual programs
with those not enrolled.
Clark (1981) carried an ex-post facto evaluative study to
determine the effect of bilingual education program on educational
outcomes of selected pupils. The main sources of data were students'
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permanent records on standardized English reading tests, standardized
Spanish reading tests and standardized mathematics tests. Pre- and
post comparison group data using analysis of covariance were made.
Inter alia, the study showed a significant difference between
bilinguals and comparison groups. Those in the bilingual category
performed better than the non-bilinguals--especially in Spanish
reading test. The main drawback in this study is the selection of
subjects. This was limited to those with Spanish as their first
language. One would be interested to know the performance of this
group against the English speaking students. The results did not also
give a clear indication whether the bilinguals also performed better
in English compared to the non-bilinguals.
An earlier study by Lemaire (1977), also compared the academic
achievement between high school monolinguals and bilinguals. The
purpose of the study was to determine if high school students from
bilingual homes (speaking French and English) achieved at a
significantly different level than monolinguals. Four hundred and one
bilinguals and 550 monolinguals were studied using the Hoffman
Bilingual Schedule in English, reading and spelling and the Standard
Achievement Test. A t-test was conducted.
The results showed monolinguals performing at significantly
high levels in English reading and spelling tests. Bilinguals and
monolinguals with high IQs showed no significant differences on the
test. Those students with lower IQ showed no significant differences.
The study is flawed because English is the only measuring tool.
It does not show the performance of both groups in French. The
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outcome calls for the intensification of English rather than English
and French. The researcher should have used a mathematical battery
which would have produced less biased data, especially as the tests
were also to measure IQ.
King (1976) verified whether bilingualism among Mexican-
Americans had an effect on their academic performance. Two hypotheses
were posed. The first stated that bilingualism in itself had an
adverse effect on Mexican students' academic achievement. The other
hypothesis posed that functioning in two distinct cultural
environments in which one is a minority tends to affect one's academic
performance adversely. The subjects were placed in three groups--one
bilingual, was the experimental, two were controls of which one was
Spanish monolingual and the other English (of Spanish origin)
monolingual.
Two conclusions were drawn from the data--it showed that
bilingualism in and of itself does not have an adverse effect on the
academic achievement of Mexican-Americans. It also revealed that
being in a cultural minority could have an adverse effect on one's
academic achievement. The basic bias in this study stems from the
selection of subjects. The second control group of English speaking
of Spanish origin should have been of English origin.
Coppolechia (1984) compared the performance outcomes in
bilingual and monolingual instructions among college level Spanish
speaking students. Two experiments were carried out with two groups.
One of the groups was instructed bilingually and the other
monolingually. In the second experiment the groups were switched.
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The overall results showed that in a bilingual situation, bilingual
instruction is more advantageous. Specifically the experiment showed
a higher performance outcome among students with low English
proficiency when they were instructed bilingually.
Valdeslsdo's (1983) study verified the effect bilingualism
could have on students' ability to formulate scientific hypotheses. A
forum was set up to train students in science proficiency. Inter
alia, it was discovered that bilingualism, where students were highly
proficient in both languages, had a positive significant effect on
students' ability to formulate scientific hypotheses.
In another study, Vahid-Ekbatani (1981) assessed the effects of
cultural bilingual orientation on inferential comprehension. The
study compared and contrasted the inferencing ability of American and
Iranian students. The basic question was does reading in a second
language improve the inferencing ability of students?
Three reading passages with five literal and eight inferential
questions were administered--one neutral, one Iranian biased passage
and one American biased passage. First, the groups, American and
Iranian, were made to read the passages in their first language.
Next, the Iranian students read the passage in English only.
The results showed, among other things, that references to
unfamiliar culture in a text tends to limit or impede the reader's
ability to infer, that language overloaded with foreign unfamiliar
references hinders inferencing.
Wang (1982) investigated the relationship between bilingualism
and creative thinking. Using 101 subjects of Chinese background, she
49
questioned whether balanced Chinese bilinguals (speaking English and
Chinese) performed better than monolinguals, English speaking, of
Chinese backgro\ind in verbal creativity, associational fluency,
exceptional fluency, and flexibility use. The students' performances
on figural creativty and flexibility of closure was also studied.
The findings showed that, except on expressional fluency, the
balanced bilinguals performed significantly higher than the
monolinguals. The bilinguals also performed significantly higher in
"focused" figural (flexibility of closure) than the monolinguals. The
monolinguals, however, performed better in transformed figural
productive thinking (figural fluency) than the bilinguals.
Following the same vein as Wang, Narvaez (1983) focused on the
selectiveness and communicative competence of bilingual children,
especially in patems of requests. "Request" as Dove (1977) defines it
is a speech act which solicits action, information, permission and
attention. The results revealed that bilingual children made requests
that were highly classified to meet all fimction types. The children
also showed the ability to apply language to suit all contextual
needs.
The study provides that given conducive environment, young
bilinguals will communicate effectively. Other researchers have
studied the effect of such biculturalism on the self-esteem, image and
assertiveness of subjects.
Powers (1978) undertook a study to determine the influence of
bilingual instruction on academic achievement and self-esteem of
selected Mexican-American junior high school students. The research
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question was if there will be any significant differences in academic
achievement and self-esteem between students in a bilingual program
and students not enrolled.
With a population of 87, 44 were enrolled in a bilingual
program and 43 were in the regular program. Their grade point
averages were acquired, the Stanford Achievement Test and the Gates-
MacGinitie Reading Test for reading comprehension were also
administered. Furthermore, self-esteem was measured by a Self-Esteem
Inventory battery. The results showed no significant differences
between the two groups on the different variables.
Peterson (1978) also studied the effects of a bilingual
education curriculum on the self-concept of bilingual children.
Eighty (80) kindergarten and first grade bilinguals were placed in two
groups, one as experimental enrolled in the bilingual program, and the
other, control, was not enrolled.
Pre- and post-test self-report measurements were taken and
correlated with teacher rating and peer acceptance. An analysis of
variance was performed on the post- and pre-test scores, and the
relationships between various measures were determined by the Pearson
Product Moment Correlation.
The results showed no significant differences in the post-test
scores. A difference occurred as a function of sex of the student.
Post-Hoc analysis of the pre-test and post-test scores of the treat¬
ment group showed significant differences of [t(52)=6.93, P < .05].
The Pearson Product Moment results showed a relationship between self-
concept and achievement in Spanish, teacher rating of child's self-
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concept and peer acceptance and achievement in Spanish and English; a
relationship between peer acceptance and achievement in both
languages; finally there was a relationship between self-concept
scores, teacher rating and peer acceptance scores. The most
significant result in this study is the post-hoc analysis. Self¬
esteem definitely affects academic performance. In this case self¬
esteem seemed to have been enhanced by the bilingual curriculum.
In another study, Orrico (1982) investigated the relationship
of self-concept and academic achievement to variations in bilingual
bicultural education. Five English-Spanish bilingual classes were
selected for the purpose. Three of these offered self-contained
bilingual, bicultural education. Two offering pull-out programs of
bicultural education, were the control.
The results showed, among other things, a weak but significant
positive correlation between self-concept and achievement in Spanish
and English. In cases of high program intensity, there were greater
gains in self-concept than comparison group subjects.
Smedley (1983) posed the question if academic achievement and
effective bicultural development would have any significant effect on
non-English proficient students taught bilingually or for those taught
monolingually?
Thirty-seven (37) subjects of Spanish background took part in
the study. Data was acquired by reducing sixteen variables to four
outcomes by factor analysis and two covariate factors. The analysis
of covariance showed no significant differences between the two
methods of language assistance in the four outcome variables"self-
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concept, language skills, mathematical skills and the reading skills.
Their F ratios were < 1. There was some significant differences
between self-concept and reading skills when compared with the socio¬
economic status covariate. It is obvious from the study that both
programs had the same effect on student self-concept.
Four observations could be made here. First, in a bilingual
program, critical attention should be paid to primary language skills.
Second, the second language proficiency of the teacher in a bilingual
program should be assessed. Thirdly, it should be noted that there
exists a relationship between socio-economic status and reading
skills. Finally, it could be stated that the relative motivation that
enhanced self-concept in the bicultural program was the need to
integrate into a monolingual society.
Curva (1983) also carried out a a similar study to determine
the relationship between self-concept, creative thinking, and
participation in bilingual programs. The Purdue Self-Concept Scale
and Thinking Creativity in Action and Movement were used. The results
showed that participating in a bilingual program and creative
thinking had significant positive effect on the self-concept of the
student. It was also noted that parent's education and language
proficiency had a significant effect on the student's self-concept.
In conclusion to this section, the following observations
should be made. Three patterns of studies on program effectiveness
could be noted--first, pro-bilingual studies the results of which were
often positive; a laissez-faire group which showed that bilingualism
had no effect on the participants; finally, a totally anti-
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bilingualist group which portrayed the programs as having a
detrimental effect on the participants (Powers 1978). This leads us
to the next section of this review--to be or not to be pluralistic.
A. The Pluralist and Assimilationist Debate
A vast body of literature exists which argues for and against
pluralism. Yet it is difficult to assign the authorities into pro and
con compartments because none of the authors is doggedly subjective.
A most logical start may be to view the subject as a continuiim.
Green (1966) espoused a three-pronged continuxim of pluralism
namely: insular pluralism, half-way pluralism, and structural
assimilation.
Insular pluralism denotes social patterns in which "primary"
and "secondary" groupings are around members of a uniform culture. An
individual in the group spends his life and operates within the same
group. Half-way pluralism differs from insular in that the members'
secondary relationships are with other groups. Structural
assimilation is a grouping in which all forms of discriminant factors
are irrelevant in any interaction. Superficially it is a
democratization process. In essence, it is a process which demands
conformity to the dictates of a majority will, culture, values and
language. The main interest in this section is to review the various
rationalizations for a mono-culture and a multi-culture.
Rocher (1973) in a publication "Les ambiguites d'xm Canada
bilingue et multiculturel", cited by Wolgan (1975) is highly critical
of linguistic (cultural) pluralism. Bilingualism had been relegated
to the position of a matter of convenience, not necessity. The new
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pluralism is said to weaken bilingualism in favor of English. He,
therefore, opts for an independent French-speaking Quebec. Lupul
(1973) concluded that the Canadian language policy was "attenuated and
truncated". It was unilingualism in disguise.
In another study. Porter (1972) holds that the present language
policy in Canada is an Anglo-Saxon conspiracy to enhance the position
of English and monopolize elite positions in Canada. He criticized
the policy for raising the hopes of the people and in practice produce
low expectations. It is also the assessment of this author that the
language policy allows for a dual level of existence bilingual
(institutionalized) and multiculturalism. It also creates the
difficulty of assessing the level of the desire of the individual to
participate in the Canadian environment. Furthermore, the philosophy
of cultural preservation in the pluralistic society is often thwarted
by the desire to earn wages.
Findlay, cited by Wolfgang (1975), states that a pluralistic
society must go hand in hand with a corresponding linguistic facet.
However, to develop and institutionalize one or other languages is
expensive and chaotic both for education and the state. The policy
lays a lot of demands on the resources of the state. Findlay further
points out that pluralism will not stand the onslaught of "global
modernization". It would be destroyed by individual's need for
mobility, a need which can only be realized by pulling out of
inhibitive ethnic stratifications (Porter 1972). Pluralism tends to
obscure vital social issues which may affect non-vocal minorities.
Findlay doubts the role of a pluralistic society as an enhancing
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factor in social equality. He suggests therefore, that the drive
should be towards Canadianization of all through the chartered
languages.
In a Toronto Board of Education Report (1976), the response to
a recommendation that the schools should play an instrumental part in
fostering culture and language maintenance, was critical. The schools
shunned the responsibility on the following grounds:
1. Such a creation will disrupt the assimilation process;
2. School systems cannot afford to be responsive to ethnic
minorities.
3. Ethnic minorities came to Canada of their free will--the
burden of adjustment is theirs, not society's.
4. Culture and language development is the responsibility of
the home. The school's is education in English.
5. Pluralism retards the mainstreaming process of minorities,
the teaching of English.
In another study of Gardner and Lambert (1972), of the French-
Americans in New England and Louisiana, three patterns of how they
coped with their dual heritage were revealed:
- an orientation towards French ignoring their English
environment;
- being totally American, and
- a non-ethnic pattern of thinking.
This study concurs with an earlier one by Child (1943) of the Italian-
Amerleans. In a pluralistic environment, the tendency is to have a
divided allegiance towards the cultures.
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Carlton, Colley and Mackinnon (1977) view the school as an
epitome of the magnetic pull of the dominant culture. It seduces
young minds towards that culture. In conclusion, they propose that
educational structures which offer the greatest mobility are generally
assimilative. Conversely, those that offer independence and cultural
identity tend to inhibit economic and geographical mobility.
Mackey (1972) reviewed studies dealing with effects of
bilingualism on scholastic achievement, language achievement, and the
teaching process. In a review of Macnamara (1960) of the scholastic
achievement of Irish students in an English setting, concluded that,
teaching arithmetic in Irish to native English speakers as associated
with backwardness and retardation of approximately eleven months
(arithmetic age) in problem solving. The study agrees with Carrow's
(1957) investigation of the Spanish-english students in California,
compared to unilinguals, bilinguals performed poorer.
In language achievement, most of the early studies show
unilinguals as having linguistic superiority over bilinguals.
MacKay's reviews reveal that linguistic or cultural pluralism has a
negative effect on the teaching process in many ways, namely:
- It slows down the rate of teaching and learning;
- Its program is divorced from the teaching tools and
techniques the teacher acquired in training;
- Switching from one group to the other affects the
attentiveness of other groups;
- Subject teachers tend to lose track of linguistic levels of
students as they switch from one class to another; and
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- There is needless language alteration which reduces the
amount of material covered.
Furthermore, language engendered problems were bound to arise. These
range from linguistic insecurity, language loyalty to even cultural
segregation.
Mario Pei (1961) is probably an extreme yet disguised study of
cultural assimilation. He proposes the creation of an Esperanto,
priori or posteriori. Such a creation is likely to be dominated by
the highly developed languages. Such a speculation is not out of
place because the American philosophical society, headed by Franklin
in 1888 passed a resolution condemning such ventures for instance,
Volapuk, for its lack of Aryan language roots.
In a much more balance study, Castro (1976) investigated the
assvimptions underlying bilingualism in the United States as they
relate to patterns of acculturation and assimilation. The purpose of
the study was to increase the understanding of the aims, potentials of
the language policy.
The researcher examined the historical trend in language policy
development and the subsequent outcome bilingualism. Three research
hypotheses were postulated:
1. That an examination of U.S. language policy will not reveal
attempts on the part of policy makers to use English as a tool for
controlling the distribution of economic and political resources.
2. That linguistic minorities did not respond to
acculturationist language policy designed to impose a different
language and accompanying set of values with attempt to mitigate their
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impact.
3. That bilingiial education is neither a piece of policy
characterized by an acculturationist bias nor a program or form of
policy implementation which imposes acculturation on its target
groups.
Analysis of the data obtained necessitated the rejection of the
hypothesis due to lack of consistency in the evidence obtained.
However, two fundamental conflicts were unveiled at the individual and
the societal levels. The individual focus is on how to increase
social and economic mobility while obtaining a sense of self-pride or
identity. At the societal level, the question is how to respond to
the needs of all without iindermining the interest, culturally, of
others. Responding to this nuance, the researcher is equally
ambivalent. He proposes assimilation and pluralism. He suggests what
he terms societal bilingualism an endorsement to use and respect the
language of other people.
On the other hand, there is the argument for linguistic or
cultural pluralism. Murray (1977) cites an Ontario Ministry of
Education Authority on Multiculturalism (1975). According to this
source, a pluralistic education is:
. . . an education in which the individual child of whatever
origin finds not mere acceptance or tolerance, but respect and
understanding. It is an education in which cultural diversity is
seen eind used as a valuable resource Lo enrich the lives of all.
It is an education in which differences and similarities are used
for positive ends. It is an education in which every child has a
chance to benefit from the cultural heritage of others as well as
his or hers. It is an education for all who hope to live in a
Canada of the future. (Commission Report, 1975, 91-92)
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Closely akin to the above assertion is Stern's (1977) analysis of the
Canadian French immersion. The intent here was to create a generation
of Anglophone/Francophone Canadians. The French immersion is a
coxinterpart of the American cultural pluralism. This program demanded
for an overhaul of the educational system in terms of teaching
material, teacher preparation, teaching methodology, policy, fiscal
management, student expectations and school community relations. It
also demanded for systematic evaluation making sure the program
remained within the broad educational objectives of the Canadian
people and society. Pluralistic programs of the same kind have been
tindertaken in other nations. For instance,
the Penn Study in the U.S.,
the Gume Project in Switzerland,
Primary French in the Balance in Britain
Stein and Weinrib (1977) cited in the Nuffield Foundation Committee
Report of 1977.
Following the same trend, Lambert and Tucker (1972) carried out
the St. Lambert Experiment. In this study, English-Canadian children
were exposed to the French language at kindergarten level. By grades
five and six, they had become totally bilingual. A yearly measurement
of self-concept and attitude towards English-Canadians, French-
Canadians, French-French ways of life were taken. After the fifth
grade, the children were decidedly mere favorable towards both
cultures. Bilingualism had been used as an integrative factor. The
study also confirmed other studies reviewed earlier in this paper
which called for "early bilingualism". This experiment and the French
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immersion program portrayed that the schools could, despite the
Herculean nature of the task, be a significant factor in language and
culture maintenance as well as assist the students in the
Canadianization process--pluralism; and the creation of a non-
ethnocentric and racism free society (Toronto Board of Education
Report, February 1976).
In another study, Fleming (1983) the academic growth of
bilinguals and monolinguals were compared. The purpose of the study
was to detemine how bilingually instructed children would perform
when pitted against their monolingiial counterparts.
Treatment and non-treatment groups were formed. Pre- and post¬
tests were conducted. The results showed the bilingually instructed
children out-performed the monolinguals in the post-test. This study
confirms an earlier study by Lambert and Anesfeld (1969) in which
French/English bilinguals in Montreal, were carefully matched with
their monolingual counterparts in verbal and non-verbal measures of
intelligence. The results showed the bilinguals as having a more
diversified structure of intelligence and greater flexibility in
thought.
Ben-Zeov (1972) in a study of Hebrew-english bilingtials in New
York also found out that the bilinguals had great flexibility in
thinking skills, and a better organization in decoding and encoding of
languages. This study reflects the same results as that carried out
by Lanco-Worrall (1972) with South African children.
Scot (1973) undertook a longitudinal study of French-English
bilinguals in Montreal for a seven year period. Two research
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questions were posed--what is the effect of bilingualism on the
cognitive development of children, especially as it relates to
divergent thinking, next. Does bilingualism promote divergent
thinking?
A multivariate analysis was conducted. The results showed that
the students who had become fimctionally bilingual, through the
immersion program, were higher scorers than monolinguals equated for
I.Q.
Park (1966) refers to bilinguals as the marginal man. His
study set a profile for a multicultural adolescent. The marginal man
has:
- keener intelligence
- makes detached and rational viewpoints
- is relatively more civilized
- is more tolerant and open minded
- relates to all groups in a balanced and unbiased manner
- shows no sign of personality disorder such as social anxiety,
alienation nor low self-concept as a result of his/her
pluralistic standards.
- is often less extreme in values.
A speech made at the Canadian House of Commons (1971, 8580)
Slims up what cultural pluralism is. The speaker in this case states
that
. . . any attempt to erode cultural pluralism leads to
impersonalization depriving man of one basic need, belongingness,
through mass production of culture, and entertainment. Ethnic
pluralism acts as a bulwark to a universal pigeon-holed--cultural-
homogenization process.
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In concluding this section, one may say, to the
assimilationists, the ideal system is one which forges cultural
uniformity. To the pluralists, the ideal system is one which affords
choices and diversity. The two sides are engaged in what Lambert
(1967) refers to, in the case of Canada, as the "Canadian cultural
tug-of-war". One in which the stronger majority may exert a greater
pull. The next section of this review will examine studies which
expose the participants' attitudes towards bilingualism. Attitude in
this case is important, for it is the key word in this study.
5. Attitudes Towards Bilingualism
Earlier, "attitude" was defined as a position taken by a group
or individual with regards to a situation for instance, bilingualism.
This attitude could be negative or positive. The intent of this
section is to review literature which takes a position on these
attitudes.
Chapa (1977) studied the attitudes of elementary school
principals and bilingual teachers towards bilingual education in
Texas. He posed the question whether the attitudes of the teachers
and principals will correlate with biographical factors such as
ethnicity and role.
Two hundred fifty (250) bilingual elementary school teachers
and A6 principals individually responded to a two-part questionnaire.
Two instruments of attitude measures were used--the Apple Attitude
Survey. which assessed the participants attitude towards the
disadvantaged students, and the Mosley Attitude Scale, assessed their
attitude towards bilingualism. Three case studies were undertaken as
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follow-ups to determine what factors, such as new personnel, funding
status, may affect attitudes towards the program.
The results showed a relationship between attitude of subject
and their ethnic background. Those subjects with a positive attitude
towards disadvantaged children showed no difference in attitude
towards bilingualism. Mexican-Americans had a more positive attitude
towards bilingualism than other ethnic groups. A combination of
factors of role, ethnicity and attitude towards disadvantaged children
had no significant relationship to attitude towards the program.
This study exposes an important parameter in the success of any
program, particularly the bilingual program. Educational planners of
bilingual education should also consider the feelings of the
operational staff towards the program.
A similar study by Jesse (1976) verified the attitudes of
Mexican-American parents towards bilingual education. The main
purpose of the study was to espouse, describe, and determine the
causal factors of the feelings and attitudes of Mexican-Anerican
parents towards bilingual education, and their relative involvement in
the school programs. One hundred, thirty (130) parents, Mexican-
American, whose children were enrolled in the bilingual program
participated in the study. Using a 43-item English-Spanish
questionnaire, four categories of data were obtained--in relation to
their opinion towards the bilingual program, in relation to knowledge
of information pertaining to the school, information with regards
education as a whole, and finally information on the family. The
findings showed a general sense of support toward the program and
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active participation in school matters. The parent-school
relationship seemed to be a greater pointer to the favorable attitude
parents had towards bilingualism. The study also shoed that a
majority of the parents were well-informed about the program, and that
the more informed they were the greater the degree of positiveness
towards the program.
The study does not deal with the attitude of those directly
affected by the program (those in the program). While parental
approval is a necessary factor in the success of many a school
project, it is simplistic to assume that such approval translates into
student acceptance of the program. Is there any relationship between
parental approval of a program and students performance and
receptivity? However, the study is relevant to this research because
it addresses a group with almost the same characteristics as will be
found in Cameroon.
In another study, Brainard (1977) compared the attitudes of
Cuban, Mexican-American, Puerto-Rican and Anglo-Saxon parents towards
bilingual education. The research question was to determine whether
there will be any significant differences between the named groups and
their views on the sub-categories such as--language loyalty, bilingual
education, and teaching of culture.
One hundred, seventy-two (172) randomly selected parents
participated in the research. Some of them had children in the
bilingual program and others did not. Face to face interviews were
conducted, a 23-item questionnaire was administered and a demographic
data sheet was also used. A one-way analysis of variance and the
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Dxincan Multiple Range Procedure were used to determine the means of
each group.
The findings showed the Cubans with the highest mean on
language loyalty and bilingual education. The Puerto-Ricans, Anglo-
Saxons and Mexican-Americans ranked thus in descending order. No
significant difference was registered on the sub-scale of teaching of
culture. All groups, from mean scores, were favorable towards
bilingualism. The length of stay in the United States had an effect
on the groups' responsiveness. Those who had children in the program
had a more favorable attitude towards bilingualism and language
loyalty than parents whose children were not in the program.
The recommendations that follow ask for increased involvement
of members of the dominant culture in the bilingual program. It also
asked for improvement of teachers both in their task and attitude to
deal with minority student groups. More information should be
disseminated about the program. Language education of a minority
child should begin with the teaching of the minority language before
the second language. This has been proven to be a pedagogically sound
decision. The community or the policy should address the issue of
improvement of human relations between the groups. For the more they
know one another, the more they accept programs which are in the
interest of all. The linguistic complexity makes the study succinct
to this research. However, it addresses a false assumption that
parental approval of an educational program necessarily translates
into pupil approval or satisfaction. The study also reveals the need
for a cultural melange. A formula in which all cultural "solutions"
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are allowed to mix freely without a drive by the dominant majority to
assimilate them. Such a melange will set its own chain of "cultural
osmosis". With time, based on tangible economic, social, educational,
political attractiveness of one culture, the other "solutions" will be
absorbed, not to their annihilation, but to produce an enhanced and
enriched "solution".
Baca de McNicholas (1977) also addresses the attitudes towards
bilingualism in his research. The purpose of this study was to assess
the relationships among and between the perceptions of participants
towards three aspects of bilingual education--language, culture and
instruction.
A A2-item instrument was administered to 37 principals, 23
bilingual administrators, 35 parents and 131 teachers. It was
speculated that participant perception will be congruent with each of
the following sub-categories. The degree of congruence and departure
from congruence were the measurements. An analysis of variance and a
descriminant function analysis were used to determine the presence of
differences which were statistically significant at .05 level of
confidence.
The findings showed statistically significant differences
between parents and school personnel towards bilingual instruction.
Significant differences also featured in groups' perception of
instruction. No significant differences between groups with regards
to language and culture maintenance was found. However, a comparison
of language, culture and ethnicity produced significant differences.
67
A comparison of assimilationists and pluralists showed a lean towards
pluralism.
Like in the former study reviewed, this research recommended
the need for greater channels of communication to improve
understanding between groups, hence, program. The need for increased
parental participation in matters of instruction. Finally, there is a
need for a common philosophical pedagogical base from which all
instructors can draw from to enhance their teaching. From the study,
three factors are evident for the enhancement of positive attitude
towards bilingualism, namely:
- careful dissemination of knowledge of the program,
- participation of all concerned, and
- interaction among participants.
Hargrove (1983) also studied the relationship between school
and community and their impact on bilingualism. Using an ethnographic
method he found out that the program was controlled mainly by the
central district office with very little community participation.
However, the study failed to show the impact of lack of community
participation on the outcome of the program. The study also failed to
reveal the attitude of the participants towards a project which is an
imposition on them. One would expect that, in keeping with theories
of social systems, such a program would be unpopular. However, it is
doubtful if there is any correlation between popularity and
acceptability.
In another study by Cruz (1977), the researcher attempted to
answer the question whether education, economic, ethnic affinity.
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language had any impact on participants' (Puerto-Ricans, Cubans, and
Mexican-Americans) views towards bilingual education.
One hundred, twenty (120) parents participated in the research.
Using an exporatory questionnaire, he arrived at the conclusion that
the group was generally in favor of bilingual education. Various
associations were also drawn between the dependent and independent
variables. It was found that the less the education of the
participant, the greater the acceptance of language maintenance. The
first language in this instance seems to be the only security to hold
onto as they encounter new values.
The study also revealed that the greater the income, the lesser
the acceptance of bilingual education. The sense of economic security
may tend to lessen one's dependence on the set standards for survival
in a pluralistic society, in this case, being bilingual or learning
the English language.
With regards knowledge of Spanish and attitude towards
bilingualism, the greater the knowledge of Spanish, the greater the
acceptance of bilingvialism. Knowledge of Spanish refers to how
educated a participant is in that language. Unlike economic security
that tended to decrease one's need for bilingualism, the greater the
education, the greater the acceptance of a need for bilingualism.
Finally, the findings showed that the greater the degree of
ethnic affinity, the greater the degree of negativity towards
bilingualism. It is, however, unclear what correlation may exist
between ethnic affinity, low education, language loyalty and economic
security. Were participants split up in distinct separate groups
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along these lines or was there a continuum? The study, however,
demands a need for a sound knowledge in one's first language as a pre¬
requisite to accepting a bicultural education. Like many of the
studies in this section, the views are not those of participants
directly involved in bilingual education.
Closely akin to the above study is research by Batisti (1978)
to determine, among others, the attitudes of parents and professional
staff towards bilingual/bicultural education. The findings revealed
an ambivalent attitude towards the program on the part of the parents
and pessimism on the part of professionals and doubts about the
desireability of the program. Cortez (1982) and Roger (1971) carried
studies which are similar to this.
One study, Papadopoulos (1978) verified attitudes of alienation
among children attending bilingual programs. He worked with a
stratified random sample of bilingual and non-bilingual pupils in
grades six, seven and eight. Other variables used were sex, grade,
and socio-economic groupings. Using the Dean Alienation Scale (DAS)
and the Srole Anomie Scale (SAS). With a four-path analysis of
variance, the null hypothesis was rejected at 0.5. The results showed
the experimental group exhibiting a lesser degree of alienation, than
the control. Significant differences were found based on sex, and
socio-economic variables.
This study comes close to dealing with the behavior of those
participating directly in the bilingual program. There is, however,
an age difference between this group and those intended in the present
study. This study deals with the attitude of university students.
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potential pool for high level man-power, and likely participants in
the bilingual policy operations in the near future.
Conclusion
Throughout the review of the literature, it was clear that
whatever values, judgements and attitudes people had towards bilingual
programs, was an expression of their affinity towards a language. It
was also noticed that when and wherever languages came in contact,
these values, judgements, and attitudes were bound to come to
conflict. However, when it was a matter of necessity that the
languages must exist side by side, policy makers had to devise a
common principle of mutual existence. The literature, therefore, was
reviewed in five parts with the hope of clarifying the varying
strategies adopted to create a congenial atmosphere for pluralism.
The literature, therefore, reviewed the development of bilingualism in
Cameroon and elsewhere, policies that facilitate the creation and
implementation of bilingual programs, the effectiveness of the
programs in existence, the debate between the pluralists and
assimilationists, and the attitudes towards bilingualism. These
categories are not strict compartments. They are rather, as already
noted, to clarify the strategies that have been made to accommodate
bilingualism.
It was also clear from the review of the literature that most
of the studies dealt with the elementary and the high school students
or parents of these students. None addressed students at the college
level. This, therefore, produced a loop-hole which the present
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research will address. The present study is geared towards
Cameroonian higher education students studying at the University of
Yaoiinde and at various xiniversities in the United States. This group
is a pool for future high-level manpower in Cameroon. A "manpower"
that will effect, and affect policies of national interest. If one,
therefore, were to sample their present attitudes towards the
bilingual language policy, one may be able to predict the future of
bilingualism in Cameroon.
Limitations in the Literature
1. Most of the literature reviewed addressed rather clinical
or curricula issues.
2. The literature on Cameroon bilingualism was limited and
opinionated.
3. There were no studies on Cameroon bilingualism which dealt
specifically with attitudes towards the policy. This is an advantage
for it is perhaps one of the reasons for which the present study is




According to Paulston (1976) social systems operate on two
broad theoretical bases: "the fxmctional" or the "equilibrium"
paradigm and the "conflict" paradigm. Johnson (1970) citing
Dahrenddorf in "Class Conflict and Industrial Society" refers to these
two paradigms as the integrated and non-integrated models. The one
suggestive of social harmony and decorum, the other of violence,
revolution, of the Marxian philosophy. The dichotomy is not that
distinct. Underlying an integrated situation is constant schism. On
the other hand, a conflict situation, by definition, is a process of
change towards a generally accepted value. It is, according to
Appleton (1983), an "ubiquitous feature of . . . societies." Conflict
should be regarded, not as a dysjunctive force, but as an integral
part to social decorum. Every social environment has elements that
foster or deter conflict.
The role of law is probably the greatest deterrent of conflict.
The respect for the law that defines the rights of all to live sets
norms for mutuality. The second deterrent is homogeneity. The more
homogeneous the group, the greater the cohesion.
On the other hand, conflict can be escalated by differences in
social values, cultural diversity, the reward system. Appleton (1983)
classifies these results into material, status and power. The
underlying drive in a group is to make sure that one is on the winning
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side of the "zero sum" of society's reward system. The place of
language as a social and cultural marker cannot be disputed. The
fight to defend and maintain languages is replete in the annals of
the history of mankind. The spread of the Caucasian languages beyond
the borders of Europe is an unmistaken testimony. Wherever these
languages have made root, their survival has been one of constant
struggle.
The Cameroon situation is a classic example of two exoglosic
languages competing for superiority in an environment whose National
Language count is over two hundred and fifty. Unfortunately, the
National Languages lack the official leverage accorded French and
English. The bilingual policy which was to mediate the conflict,
totally ignored the presence of the National Languages. The
bilingual Cameroonian is, therefore, a trilinguist at least. In
Figure I (a) the three languages in contact with the various functions
assigned them, are inherently conflicting. Bilingualism, which is the
official compromise [Figure I (b)] has yet to pass the strict scrutiny
test that it must undergo to maintain the appelation. The test in
this study will be the determination of the overall attitude of higher
education students towards bilingualism.
A. Models
1. Explanatory Model:
The Getzel and Cuba model (1957) combines both the
integrated and non-integrated theories of social systems. A
"consensus" according to Schermerhorn (1970) is an outcome of the
inherent conflict between institutional and individual levels. Figure
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I (a) depicts the overall interplay of the elements of the social
structure. The input French and English interact with the home
language base. Each of these languages is a culture, people and a set
of values. Their interaction with one another produces conflict which
supposedly is resolved by the new linguistic behavior--bilingual
policy. As already stated, bilingualism is one's ability to function
well in French and English. The home languages are eliminated from
competition at the official level.
At the humanistic level, the various interest or pressure
groups, Anglophones, Francophones and Cameroonians compete for
positions, jobs and their share of government allocations. The
competition reflects the needs of the groups into which they are born
or have been socialized. To respond to these demands at the
institutional level, the government formulated the bilingual policy as
a crisis management strategy. This strategy is supposed to harmonize
the people, hence reducing the diversity of demands originating from
these groups. Following Getzel and Cuba's model, such a system will
of necessity create rules and regulations to manage the harmonization
process. These will result in further conflict. The outcome product,
bilingualism, which here is synonymous to harmony, is compromised. If
one were to input bilingualism into the same system, one would receive
mixed reactions as shown in Figure I (b).
Figure I (b) is the new linguistic behavior, which is supposed
to be a compromise or synthesis of the divergent associations created
by the languages in contact. However, when bilingualism is used as an
input factor, it produces its own set of conflicts.
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The reactions to the multiple conflicts by the individual,
produces an attitude for or against the language policy. The Figures
I (a) and I (b) also depict a supra-conflict level, between the
hximanistic and the institutional. The institutional demands are
likely to be in conflict with the individual needs, the institutional
role, with individual's personality. Every element in the system is
in a state of schism with one another. This friction is a factor in
every change process and will result in equilibrium. Hence the
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FIG. I (a) PARADIGMS OF LINGUISTIC ASSOCIATIONS IN A HETEROGENEOUS
SOCIAL SYSTEM
INPUT OUTPUT
CULTURE ROLE DEMANDS NEGATIVE
BILINGUALISM CONFLICT- CONFLICT CONFLICT ATTITUDE
INDIVIDUAL PERSONALITY NEEDS POSITIVE
FIG. I (b) BILINGUAL PARADOX: LINGUISTIC BEHAVIOR IN A HETEROGENEOUS
SYSTEM
overall outcome of languages in contact is the bilingual situation,
but as stated earlier, this new element produces its own chain of
conflicts when it is an input factor into a system. These are the
attitudes which will be explained by the functional model.
2. Functional Model:
From the literature reviewed thus far, a pattern of
variables studied could be classified under four categories, namely:
a. the development of bilingualism and policies which
facilitate the creation of bilingual programs.
Most of the studies were the description of the polemics that
evolved on the creation of the bilingual policy. The studies dealt
with the ordinances that were formulated to protect and ensure the
effectiveness of bilingualism.
b. The next category of variables could be grouped under
the 'effectiveness of bilingual programs'.
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Studies portrayed the advantages and disadvantages of
bilingualism. In many cases bilinguals and non-bilinguals were tested
on standardized tests, in verbal, numerical measurements.
c. The category is what may be called a marketing
strategy of the pluralists and assimilationists.
These variables are akin to those in the first category. They
use studies from each category to prove the pro- or anti-bilingualism.
d. The next group of variables are those that deal with
attitudes towards the policy.
Some of the variables studied reflected the response of the
subjects to the bilingual policy. A majority of the subjects were the
parents or communities of the kids involved in a bilingual program.
Interaction between bilinguals and non-bilinguals in schools was also
examined. Another aspect studied was intercultural respect among the
subjects.
On the whole, the literature review does not address a
combination of variables such as age, sex, marital status, college
attending, degree sought (or level of education), language capability,
job expectation and their effect on attitudes towards bilingualism.
These will be studied in this research.
The unique fact about this study, is its virgin and exploratory
nature. First, it examines a situation with an effective or
functional bilingual policy, the Cameroon government's language
policy. Second, it will draw its subjects from a higher level in
education. This means the product of the study will be the actual
critical and deliberate responses of the subjects, who are directly
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affected by the policy. Third, the study aims at projecting the
future of biling\ialism in Cameroon.
Unlike the explanatory model, the fxinctional model will show
the relationships between the independent and dependent variables.























B. Definition of Variables
Independent Variables;
1. Sex: Male or Female
2. School Attending refers to whether the student is
attending school in the United States or Cameroon.
3. Degree Sought will be defined as the degree for which
the student is currently reading, B.A., M.A., or Ph.D.
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A. Age: The subjects were grouped into five categories:
19-25, 26-30, 31-35, 35-AO, 40- .
5. Job Expectation: The career the student believes is
available and for which she/he has an aptitude.
6. Bilingualism has already been defined as the
government requirement that English and French, not home languages, be
the vehicles of government, school and economic transactions.
7. Marital status: married or unmarried subject.
8. Subjects with children or no children in the nuclear
family.
9. Level of bilingualism--non-bilingual, minimally bi¬
lingual, fully bilingual.
Dependent Variables:
Attitudes toward bilingvial language policy have been defined as
the negative or positive reaction of a subject towards the policy.
It is a portrayal of interest or disinterest, a willingness to perform
for or against the dictates of the policy. It is also the strong
desire to encourage others to respond in accordance with one's stated
beliefs. These will be measured in terms of the following concept
clusters: utilization, social harmony, political harmony, inter¬
national relations, economic enhancer, education, career choices or
linguistic policy. These concepts were defined as follows:
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-- Utilization of Biling\ialisni: By this is meant the extent to
which French and English are utilized, fostered, discouraged by
Cameroonians.
-- Social Harmony: By this is meant the extent to which
bilingualism is perceived as having enhanced interaction between
French and English speaking Cameroonians.
-- Diplomatic and International Relations: This refers to the
extent to which Cameroonians and Cameroon's credibility has been
affected by bilingualism.
-- Economic Enhancement: By this is meant whether or not
bilingualism is an economic asset or liability.
-- Political Harmony: This refers to the congruence or
incongruence of demands emanating from the two cultural groups which
may be facilitated or hindered by bilingualism.
-- Educational Faciliation: By this is meant the extent to
which bilingualism has had an impact on education.
-- Realistic Linguistic Policy: By this is meant whether the
policy was carefully formulated to accommodate the educational,
linguistic, economic, political, and social needs of the nation.
-- Career Facilitation: By this is meant the extent to which
bilingualism has a bearing on the availability of jobs as well as an
individual's choice of these jobs.
The above variables enabled the researcher to formulate the
following hypotheses which will provide the answers to "What is the




1. That there will no significant differences in
attitudes between male and female respondents towards the bilingual
language policy.
2. That there will be no significant differences in
attitude toward bilingualism of Cameroon higher education students in
the U.S. universities and at the University of Yaounde.
3. That there will be no significant differences in
attitude towards bilingualism between Anglophone and Francophone
higher education students at the University of Yaounde and schools in
the United States of America.
4. That there will be no significant differences in
attitude towards bilingualism between the married and unmarried
respondents.
5. That there will be no significant differences between
subjects who have children and subjects without children in their
attitude towards bilingualism.
6. That there will be no significant differences in
attitude toward bilingualism of Cameroon higher education students in
the U.S. universities and the University of Yaounde on the basis of
their choices of public or private service careers.
7. That there will be no significant variation in
attitude of the bilinguals, minimally bilinguals, and non-bilinguals
towards the bilingual language policy.
8. That there will be no significant variations in
attitude toward bilingualism of Cameroon higher education students in
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the U.S. universities and the University of Yaounde on the basis of
the various degrees sought.
9. That there will be no significant variations in
attitude of Cameroon higher education students towards bilingualism on
the basis of their ages.
The following chapter will address the research design.
CHAPTER IV
RESEARCH DESIGN
This chapter addresses the methodology of the study, the
development of the instrument, selection of sample and analyses of
data to be gathered in the study.
A. PROBLEM
The study proposed to examine the attitude of Cameroon higher
education students studying in the U.S. universities and at the
University of Yaounde towards the Cameroon Government's Official
Bilingual Policy. It was hoped that the answer to this question may
indicate the future of Cameroon bilingualism. The present reality is
that the policy is in force. As already indicated in the evolution of
the problem in Chapter One, the policy is received with mixed
feelings. There is still schism amongst the parties in the deal. On
the one hand, as the literature shows, there is the historical
"French" tendency to assimilate and the "English" attempt to
pluralize. There is also the mutual suspicion between the two camps,
Anglophone and Francophone, accusing each other of "reluctant
bilingualism". There is also the silent majority which neither shares
in the French nor English "babelism". The majority is excluded from
the official bilingual policy. The various conflicts inherent in
bilingualism are bound to create attitudes towards the policy. These
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attitudes could be positive or negative. The analyses of the
attitudes, therefore, serve as indicators of the trends in Cameroon
bilingualism. More specifically the study examined the attitude of
Cameroon higher education students towards the bilingual policy. This
group was chosen because it constitutes a pool of potential high-level
man-power, future policy-makers in Cameroon. Their attitude,
therefore, everything being equal, will significantly affect the trend
of bilingualism. What, therefore, is the attitude of Cameroon
students in higher education towards bilingualism? This was answered
through the nine hypotheses postulated above.
B. RESEARCH METHOD
A survey technique was employed for the collection of data.
This method was deemed suitable because it afforded the researcher the
leverage to explore varied parameters that the study permitted, being
almost a virgin study. The survey method allowed, as Castetter and
Heisler (1982) state, for a clear determination of "current status of
selected phenomena . . ."In addition it also allowed for direct
interaction whenever necessary or possible. This method was suitable
to the study in that being a policy matter, it permits as sources of
accepted data, official records, social indicators, and expert
opinions. The survey method allowed the researcher to combine other
methods such as descriptive, analytic and case study techniques in the
in the same study. The method was also seen as being advantageous for
any follow-up study if need be in the future. The choice of this
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method was also enhanced by its usage by many of the researchers whose
studies were thoroughly discussed in Chapter Two of this study. How
was the data be collected?
C. INSTRUMENT
1. Structure and Research Questions
The instr\iment in this study was a Questionnaire designed
by the researcher. The questionnaire was divided into two parts.
Part One provided the demographic information on the subjects. The
subjects were Cameroon higher education students studying at the
University of Yaounde and universities in the United States of
America. The information sought was:
Sex of the student - male or female
Marital status - single or married
Degree Sought - B.A., M.A., M.B.A., etc.; others; Ph.D.
Career intentions - public or private sector
Place of Study - U.S.A. or Yaounde, Cameroon
Are there children in the family? - yes or no
Anglophone or Francophone - degree of bilingualism was obtained
through a self-rating scale of respondent's degree of
competence in reading, writing, speaking and understanding
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Part Two of the questionnaire reflected both broad and specific
categories, the responses of which provided information to prove or
disprove the hypotheses. It was divided into eight concept clusters.
The first question cluster examined the degree to which (bilingualism)
French and English are used by Cameroon higher education students.
This cluster was made up of nine questions as shown in Appendix B.
the next concept, bilingualism as an instrument for fostering social
harmony was measured by items ten through fourteen (10-14). The
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concept, bilingualism and international relations, was measured by
items fifteen through eighteen (15-18). The fourth concept. Economics
and bilingualism, asked respondents to determine to what extent they
perceived bilingualism as fostering or hindering the economy of
Cameroon. The cluster was measured by items nineteen to twenty-seven
(19-27). The next concept dealt with Political harmony. The basic
question was for the subject to agree or disagree with on items
twenty-eight to thirty-six (28-36) which measured the extent to which
respondents perceived bilingualism as promoting political harmony in
Cameroon. Items thirty-seven to forty-six (37-46) measured the
concept of Bilingualism and Education in Cameroon. Bilingualism as a
realistic linguistic policy for Cameroon was assessed by items forty-
seven through fifty-four (47-54).
The last concept studied was Bilingualism and Career Choices of
Cameroon higher education students. The respondents were asked to
indicate the degree to which they agreed or disagreed with the notion
that bilingualism fostered career options. This concept was measured
by items fifty-five through sixty-one (55-61).
The respondents were to rate their responses on a Likert-type
scale design: for example. Bilingualism fosters political harmony.
1. Strongly Disagree (S.D.)
2. Disagree (D.)
3. No Opinion (N)
4. Agree (A)
5. Strongly Agree (S.A.)
The items were similar and reflected existing instruments which have
proven their validity and reliability such as: Apple Attitude Survey
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(AAS) and Mosley Attitude Scale (MAS), used by other researchers as
Chapa (1977), to analyze the attitude of elementary school principals
towards bilingual education programs.
It is also necessary to note that the questionnaire was
designed to protect the anonymity of the subjects. This was
important because the study was carried out in an environment where
people are often skeptical of giving an opinion on sensitive political
issues. The concern for face validity was addressed through a pilot
test.
2. Test for Face Validity
The instrument as already mentioned above was divided into
two parts. Part One elicited demographic data and Part Two addressed
the concepts and their indicators. Part Two examined eight concepts,
namely:
-- Utilization of Bilingualism
-- Social Harmony




-- Realistic Linguistic Policy
-- Career Facilitation
Each concept was defined and its indicators outlined as items
of the questionnaire, as indicated earlier in the definition of terms.
(See Appendix B.)
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Twenty subjects were randomly selected from a population of
about three hundred Cameroonians studying in schools in Atlanta and
the vicinity to assess the instrument. The respondents were asked to
state the extent to which they perceived the items as being
appropriate indicators of the concepts as defined and if they were
succinct to the overall notion of attitude. Results indicated that
the subjects agreed that the definitions of the concepts and the items
on the questionnaire all reflected attitudes towards bilingualism.
3. Distribution of Questionnaire
It was the original intention of the researcher to secure
a list of Cameroon students in the U.S. registered with the Cameroon
Embassy in Washington, D.C. This, however, became a herculean task.
An alternative was chosen by way of the Cameroon Students' Association
in the United States (CAMSA U.S.A.). A list of its registered member
chapters was secured. Questionnaires were only sent to chapters with
over one hundred members as registered with CAMSA U.S.A. The chapters
included Washington, D.C.; Chicago; Atlanta; Gainsville, Georgia;
Houston, Texas. There was an overall 58% response rate. A cover
letter accompanied each questionnaire. The letter assured the
respondents of the fact that their anonymity was protected. It also
informed them that the information collected was to be used strictly
for academic purposes. A sample of the actual letters sent are in
Appendix A, B, and C. Phone calls were also made to chapter
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presidents and some of the subjects to encourage them to respond.
Each questionnaire also carried a self-addressed stamped envelope.
As for the subjects in Cameroon, the questionnaire was mailed
to a professor teaching at the University of Yaovinde for distribution.
The same letters as in the case of the U.S. were sent along with the
questionnaire to Cameroon. No self-addressed stamped envelopes
accompanied them. No phone calls were made to the individual
respondents. The researcher was in constant touch by phone and mail
with the professor at the University of Yao\inde. He was to administer
the questionnaire using a convenient sample by faculty (departments).
All cost incurred was to be referred to the researcher. For purpose
of . ensuring safe and timely arrival the professor collected all the
questionnaires from the subjects and posted them in one package.
D. SELECTION OF SAMPLE
As noted, the target population was comprised of Cameroonian
students in higher education at the University of Yaounde and
universities in the United States. Cameroon higher education
students were selected because they are the most likely policy makers
of the future in Cameroon. If one ascertains their attitude towards
bilingualism today one could predict the outcome of bilingualism for
tomorrow. The future of bilingualism critically depends on what they
would do or not do.
The sample consisted of 83 subjects selected at random from a
general population of students, males, females, Anglophones,
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Francophones, married, unmarried, seeking various degrees, bilinguals
and non-biling\ials studying either in the U.S. or at the University of
Yaounde. Table IV.l below describes the sample.
The subjects were grouped in accordance with the demographic
data collected on them. Of the 83 cases that responded to the
questionnaire, 50, 60.2%, were males; 32, 38.6% were females. Sixty-
eight, 81.9% were single; nine, 10.8%, married. Twenty-two of the
subjects, 26.5% had children; 60, 72.3%, had no children. Thirty-four
and nine-tenths percent of the sample was studying in the United
States of America. Whereas 65.1% were at the University of Yaounde.
Over 66.3%, that is 55 of the respondents, were Anglophones or, as
defined, subjects whose first foreign language was English.
Approximately 37.7% were Francophones or subjects whose first foreign
language was French. Worth noting, too, is the fact that only 2A% of
the respondents intended to pursue careers in the public sector. On
the whole, the greatest number of respondents were in the age group
19-25, 63.9%; 25.3% were in the second group, 25-30. Eight percent
were in the 30-35 age group. In the 35-40 group, there were only
1.2%. This includes the 40 and over group. Most of the respondents
were in the first degree, 63.9%; 20.5% were in the M.A. or second
degree programme; 12.0% in the Ph.D.
Approximately 13.3% of the respondents were non-bilingual,
39.8% were minimally bilingual, and 47% were fully bilingual.
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Cumulative
CateKories Cases Missing Freq. Percent Percent
Sex; Male 50 60.2 60.2
Female 32 38.6 98.8
N.R. 1 1.2 100.0
Total 83 0 83 100.0
Marital Single 68 81.9 81.9
Status: Married 9 10.8 92.7
NR 6 7.2 100.0
Total 83 0 83 100.0
Children in Yes 22 26.5 26.5
Family; No 60 72.3 98.8
NR 1 1.2 100.0
Total 83 0 83 100.0
Place of US 29 34.9 34.9
Study; CAM 54 65.1 100.0
Total 83 0 83 100.0
Anglophone 55 66.3 66.3
Francophone 28 37.7 100.0
Total 83 0 83 100.0
Career; Private 20 24.1 24.1
Public 60 72.3 96.4
NR 3 3.6 100.0
Total 83 0 83 100.0
Degree B.A. 53 63.9 63.9
Sought; M.A. 17 20.5 84.4
Other 1 1.2 85.6
Ph.D. 10 12.0 97.6
NR 3 2.4 100.0
Total 83 0 83 100.0
Age; 19-25 53 63.9 63.9
25-30 21 25.3 89.2
30-35 7 8.4 97.6
35-AO 1 1.2 98.8
40- 1 1.2 100.0
Total 83 0 83 100.0
Bilingual Not Bil. 11 13.3 13.3
Status; Min. Bil. 33 39.8 53.3
Fully Bil. 39 47.0 100.0
Total 83 0 83 100.0
TABLE IV.1: DESCRIPTION OF SAMPLE
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Various statistical analyses were performed in order to
interpret the information collected. These were also to enable the
testing of the hypotheses. Tables V.l, V.2, V.3, V.4, V.5, V.6, V.7,
V.8, V.9 in the next chapter will be used for this purpose.
CHAPTER V
THE RESULTS OF THE STUDY
This chapter will give the results of the study. The data will
be collated and the hypotheses will be tested against the data. Two
kinds of statistical analyses will be performed. The first, t-test
will be used to show difference between groups. Tables V.l, V.2, V.3,
V.4, V.5 and V.6 will be t-tests. Tables V.7, V.8, and V.9 are
analyses of variance amongst groups. The level of significance is
0.05. Three (3,00) was the cut-off point for attitude; above this
will be positive, below will be negative. The eight variables that
measured the 9 hypotheses were;
1. utilization of bilingualism
2. social harmony and bilingualism
3. international relations and bilingualism
4. economics and bilingualism
5. political harmony and bilingualism
6. education and bilingualism
7. realistic linguistic policy and bilingualism
8. career choices and bilingualism
Table V.l is a statistical test for hypothesis number 1, "That
there will be no significant differences in attitude between male and














T.V. D.F. 2-Tail Prob.
1 Male 50 3.733 0.516 0.073 .50 50.73 0.617 NS
Female 32 3.7986 0.730 0.129
2 Male 50 3.5440 0.770 0.109 2.75 53.61 0.008 S
Female 32 2.9688 1.011 0.179
3 Male 50 3.8300 0.646 0.091 0.40 59.42 0.689 NS
Female 32 3.7656 0.743 0.131
4 Male 50 3.5022 0.508 0.072 1.71 76.35 0.092 NS
Female 32 3.3299 0.402 0.071
5 Male 50 3.2244 0.481 0.068 1.00 58.83 0.321 NS
Female 32 3.1042 0.561 0.099
6 Male 50 2.8740 0.557 0.079 -0.90 68.05 0.373 NS
Female 32 2.9844 0.536 0.095
7 Male 50 3.1550 0.617 0.087 1.25 67.79 0.217 NS
Female 32 2.9844 0.597 0.106
8 Male 50 3.2971 0.622 0.088 -0.54 63.96 0.593 NS
Female 32 3.3750 0.651 0.115
TABLE V.l: T-TEST: MALE AND FEMALE RESPONDENTS AND BILINGUALISM
KEY: T.V. = T-Value
D.F. = Degrees of Freedom
N.S. = Not Significant
S. = Significant
The level of significance for the study was set at .05.
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variable 2, the null hypothesis was rejected. There was a significant
difference at the 0.008 level. This variable asked respondents to
rate the extent to which they thought bilingualism fostered social
harmony.
Table V.l is also a t-test comparing the male and female
respondents' views on bilingualism. There was no significant
differences between male and female respondents on variables 1, 3, 4,
5, 6, 7, 8. The two groups had a positive attitude towards bilingual
policy. A critical analyses of each variable reveals a negative view
towards bilingualism based on variable number 6. This variable asked
respondents to show the degree to which they thought education was
facilitated by the bilingual policy. The only significant difference
between the two groups is on variable nximber 2 at .008 level of
significance. This variable asked respondents to show to what extent
they thought bilingualism fostered social harmony.
The male subjects held that bilingualism fostered social
harmony between English speaking Cameroonians and the French speaking
Cameroonians. The female subjects on the other hand had a negative
view towards on the basis of variable 2. A further analyses of the
characteristics of the sample showed that of the 32 female respondents
only 11 were fully bilingual and 21 non- or minimally bilingual.
Fourteen were Anglophones and 18, Franchophones. One is, therefore,
forced to ask the question: Is there a lack of commiinication between
the female Anglophones and Francophones and female Francophones and
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Anglophones? The lowest scores were registered on item 12 which
states "Bilingualism has fostered inter Anglophone-Francophone social
activities." The female respondents also scored low on item 13.
"Bilingualism has enhanced mutual respect between Anglophones and
Francophones." The females strongly disagreed or were neutral on
these two items. The raison d'etre of this cannot be found by use of
this data only. A study may have to be carried out to study patterns
of social interactions between Anglophones and Francophones females.
Table V.2 is a test for hypothesis number 2, which states
"There will be no significant differences in attitude towards
bilingualism of Cameroon higher education students in the U.S.
universities and at the University of Yaounde." In the t-test as
shown in Table V.2 there were significant differences between the two
groups on variable 8, and none on the rest. The hypothesis was
partially rejected.
Table V.2 represents a comparison of two groups based on the
place of study. The groups were classified into two categories--those
studying in universities in the United States and those studying at
the University of Yaounde. From the table it can be seen that 29 of
the respondents studied in universities in the United States of
American, and 54 at the University of Yaounde, Cameroon.
The overall responses showed a favorable attitude towards the
Cameroon Government's Bilingual Policy on seven of the eight
variables. There was, however, a significant difference between the
two groups on variable eight, which dealt with career choices. A
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Vari- Groups No. of Standard Standard Separate Variance Estimate
able 1 & 2 Cases Mean Deviation Error T.V. D.F. 2-Tail Prob.
1 U.S.A. 29 3.6705 0.622 0.0115 -1.86 53.95 0.069 NS
CAMEROON 54 3.9300 0.579 0.079
2 U.S.A. 29 3.2759 1.078 0.200 -0.28 45.28 0.778 NS
CAMEROON 54 3.3407 0.808 0.110
3 U.S.A. 29 3.9052 0.614 0.114 1.15 65.83 0.253 NS
CAMEROON 54 3.7315 0.722 0.098
4 U.S.A. 29 3.5670 0.554 0.103 1.75 44.71 0.087 NS
CAMEROON 54 3.3621 0.408 0.056
5 U.S.A. 29 3.0766 0.567 0.105 -1.24 49.29 0.219 NS
CAMEROON 54 3.2305 0.474 0.065
6 U.S.A. 29 2.7589 0.580 0.108 -1.91 51.41 0.061 NS
CAMEROON 54 3.0037 0.510 0.069
7 U.S.A. 29 3.0603 0.561 0.104 -0.19 65.07 0.854 NS
CAMEROON 54 3.0856 0.650 0.088
8 U.S.A. 29 3.1084 0.546 0.101 -2.47 65.85 0.016 S
CAMEROON 54 3.4392 0.642 0.087
TABLE V.2: PLACE OF STUDY: T-TEST U.S.A./CAMEROON AND BILINGUALISM
KEY: T.V. = T-Value
D.F. = Degrees of Freedom
N.S. = Not Significant
S. = Significant
The level of significance for the study was set at .05
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significance of 0.016 level of significance was observed between the
two groups on variable nximber 8. The variable measured the degree to
which respondents perceived bilingualism as fostering career options.
Item numbers 55 through 61 measured this concept.
The respondents at the University of Yaounde had a much more
favorable attitude towards bilingualism as a marker of career options
than those in universities in the United States. The probable
explanation for this could be that the subjects in Cameroon are closer
to the reality of bilingualism on a day-to-day basis than those in the
United States. It could also be that the respondents in the United
States, studying in a monolinguistic culture, would naturally disagree
that bilingxialism should dictate career options. It is also possible
that by the time those in the U.S. complete their studies, which often
take between five and ten years, depending on the level for which one
is reading, their knowledge of French would be considerably reduced.
This will make them less competitive with their counterparts in
Cameroon. This will, therefore, make them reject the notion that
bilingualism should dictate access to careers and career options.
Table V.3 is a test of the H number 3. This stated that
"There will be no significant differences in attitude towards
bilingualism between the Anglophone and Francophone higher education
students at the University of Yaounde and schools in the United States
of America." As can be noted, there were significant differences
based on variables 2, 5, and 6; and no significant differences on
variable nximbers 1, 3, 4, 7 and 8. The hypothesis was rejected on the
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Vari- Groups No. of Standard Standard Separate Variance Estimate
able 1 & 2 Cases Mean Deviation Error T.V. D.F. 2-Tail Prob.
1 Anglophone 55 3.7657 0.626 0.084 1.65 62.11 0.104 NS
Francophone 28 3.9841 0.539 0.102
2 Anglophone 55 3.1418 0.938 0.126 -2.78 67.11 0.007 S
Francophone 28 3.6643 0.736 0.139
3 Anglophone 55 3.8364 0.728 0.098 0.87 71.88 0.388 NS
Francophone 28 3.7054 0.601 0.114
4 Anglophone 55 3.4626 0.517 0.070 0.87 71.88 0.388 NS
Francophone 28 3.3770 0.370 0.070
5 Anglophone 55 3.0283 0.472 0.064 -4.08 55.65 0.000 S
Francophone 28 3.4683 0.461 0.087
6 Anglophone 55 2.7818 0.552 0.074 -3.70 68.54 0.000 S
Francophone 28 3.1857 0.422 0.080
7 Anglophone 55 2.9909 0.644 0.087 -1.92 64.63 0.059 NS
Francophone 28 3.2455 0.530 0.100
8 Anglophone 55 3.3039 0.574 0.077 -0.37 44.43 0.714 NS
Francophone 28 3.3622 0.731 0.138
TABLE V.3: T-TEST: ANGLOPHONE/FRANCOPHONE AND BILINGUALISM
KEY: T.V. = T-Value
D.F. = Degrees of Freedom
N.S. = Not Significant
S. = Significant
The level of significance for the study was set at .05.
101
basis of variables 2, 5 and 6; and maintained on the bases of 1, 3, 4,
7, and 8.
Table V.3 also represents the responses of Anglophone students
and Francophone students. Table V.3 shows that 55 respondents were
Anglophones and 28 were of the Francophone group.
It may be necessary to examine those variables on which there
were no significant differences and those on which there were
significant differences in order to determine the reasons for the
differences or lack of any. The variable on which the two groups
showed no significant differences seemed to be those that addressed,
except in variable 8, issues that posed very little or no conflicts
between the groups. Issues such as fostering the "Utilization of
bilingualism", the effect of bilingualism on Cameroon's image abroad,
Cameroon's economy, and they even rejected the item which suggested
that the policy was wasteful in terms of duplication of personnel and
documentation. The possible reasons for this may be the high level of
bilingualism exhibited by the two groups. This makes them even ignore
the obvious double expenditure incurred in employment of many
bilingual translators by the Presidency and other government
departments, the dual publications of government communiques which
characterized the dawn of bilingualism.
The two groups agreement on variable 8 is some what ambivalent.
One is boxind to ask if this is the result of increased functional
bilingualism between the two groups? On the other hand, it may be a
sheer refusal to deal with the inherent conflict that in normal
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circumstances would have resulted in a significcint difference in
response between the two groups. This response, however, is
consistent with the nature of the sample. On Tables IV.1 and V.l it
can be seen that 54, 65%, of the respondents are at the University of
Yaounde. Judging from their responses on the same variable on Table
V.2 where the respondents at the University of Yaounde had a much more
favorable response on the issues of bilingualism and career options,
one could conclude that it is rather the place of study, than being
Anglophone or Francophone which created the lack of difference between
the two groups.
Another variable worth noting is 7. The degree of no
significance at .059 necessitates an observation. This concept asked
respondents to state to what extent they thought bilingxialism was a
realistic solution to Cameroon's linguistic diversity? The mean shows
that Francophones agree to a greater extent that bilingualism was a
realistic language policy. In other words, they agreed that its
formulation took into consideration the political, social, economic,
education and linguistic needs of the nation. Anglophones, on the
other hand, disagreed that the policy was a realistic solution to the
linguistic diversity of the nation. The Anglophone mean score is
below the 3.00 cut-off. The answer to this dichotomy is not evident
in the present data.
Three variables show very significant differences. Contrary to
those discussed above, they are variables that deal with interaction
103
between the two groups and also with the sharing of scarce resources.
These variables are: 2, with a level of significance of 0.007; 5 at
the 0.000 level, and 6 at 0.000 level of significance. These
variables verify mutual trust-political, social and education, the
single most important factor that ensures both social and political
trust, and indeed all other trusts. There is considerable
disagreement between the two groups. The Francophones seem to,
consistently, score higher than the Anglophones on all three
variables. That is, there was more agreement on the part of the
Francophones that bilingualism had fostered mutual trust between the
two groups.
Table V.4(a) measures hypothesis nvunber 4, "That there will be
no significant differences in attitude towards bilingualism between
the married and unmarried respondents." It can be seen that the data
fails to reject the null hypothesis, on all the variables except
variable 1 with a 0.042 degree of significance.
A further breakdown of this table shows that sixty-eight, 76%,
if the subjects were unmarried; nine, 11%, were married; six, 7%, did
not indicate whether or not they were married.
There were no significant differences on their views on
bilingualism on variables 2 through 8. On variable 1, however, the
two groups had a significant difference. Variable 1 asked respondents
to rate the extent to which they utilized bilingualism or encouraged
others to do so. There was a significant difference of 0.042 level of
significance. A comparison of the means of the two groups on the said
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Vari- Groups No. of Standard Standard Separate Variance Estimate
able 1 & 2 Cases Mean Deviation Error T.V. D.F. 2-Tail Prob.
1 Single 68 3.8954 0.596 0.072 2.33 10.03 0.042 S
Married 9 3.3827 0.624 0.208
2 Single 68 3.3147 0.950 0.115 0.46 12.71 0.656 NS
Married 9 3.2000 0.671 0.224
3 Single 68 3.7684 0.715 0.087 -0.68 11.25 0.510 NS
Married 9 3.9167 0.599 0.200
A Single 68 3.4379 0.503 0.061 0.72 22.39 0.481 NS
Married 9 3.3704 0.215 0.072
5 Single 68 3.2010 0.506 0.061 0.91 10.21 0.385 NS
Married 9 3.0370 0.509 0.170
6 Single 68 2.9147 0.560 0.068 -1.06 13.21 0.307 NS
Married 9 3.0667 0.377 0.126
7 Single 68 3.0570 0.603 0.073 0.12 9.63 0.907 NS
Married 9 3.0278 0.701 0.234
8 Single 68 3.3697 0.631 0.073 1.25 10.68 0.240 NS
Married 9 3.1111 0.579 0.193
TABLE V.4(a): T-TEST: MAERIED/SINGLE RESPONDENTS AND BILINGUALISM
KEY: T.V. = T-Value
D.F. = Degrees of Freedom
N.S. = Not Significant
S. = Significant
The level of significance for the study was set at .05.
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variable reveals that the unmarried subjects scored higher on the
concept than the married subjects. There seems to be no clear
evidence why the two groups had significant differences on this
variable. Their level of bilingualism does not explain this. The
level of bilingualism of the unmarried group is quite high. Of the
nine who responded in this category, looking at the raw scores, 4,
44%, were fully bilingual; 3, 33%, were minimally biling\ial; and only
2, 22%, were non-bilingual. Hence the level of bilingualism could not
account for their low acceptance of bilingualism. The nine married
respondents were also classified on the bases of their sex and whether
or not they had children in the family. The information is revealed
in Table V.4 (b).
It could be seen from this demographic data that having
children in the family seemed to have been the reason for the
differences in opinion between the two groups. Of the nine married
respondents, 66%, 5, were males and of this five, four had children in
the family, about 80%. Three of the subjects, 33%, were females. Two
of the three, 66%, had children. It could, therefore, be speculated
that the differences must be related to their having children in the
family and their concern for the future of the children in a bilingual
atmosphere. This seems to be supported if the means are compared on
variables 2 through 8. Even though there were no significant
differences between the groups on the seven variables, the means,
consistently show that the married respondents rated lower than the





























Children in family: 1-none,
2-children
Level of bilingualism: 1-non-bilingual,2-minimally bilingual,3-fully bilingual
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Table V.5 measures hypothesis number 5, "That there will be no
significant differences between subjects who have children and
subjects without children in their attitude towards bilingualism", the
null hypothesis was maintained. On the whole, the two groups were
highly positive towards bilingualism.
A total of 82 respondents answered in this category. Of this
niimber, 60, 73%, had no children in the family; 22, 27%, had children
in the family. There was no significant difference in their attitude
towards bilingualism on all the eight variables. An examination of
the mean scores shows that the subjects with children scored lower than
those without children on all the variables. Their attitude towards
bilingual policy was less favorable than those without children. This
is consistent with the analyses in Table V.4(b).
Table V,6 is an analysis of respondents' attitude towards
bilingualism on the basis of whether they intend to seek employment in
the private or public sector. Sixty, 75%, had a preference for the
public sector; twenty, 25%, preferred the private sector.
The statistical analysis shows no significant difference
between the two groups in their attitude towards bilingualism. This
was also to test hypothesis number 6 "That there will be no
significant differences in attitude toward bilingualism of Cameroon
higher education students in the U.S. universities and at the
University of Yaounde on the basis of their choices of public or
private careers", the null hypothesis was maintained. The next group
of tests will deal with ANOVA.
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Vari- Groups No. of Standard Standard Separate Variance Estimate
able 1 Sc 2 Cases Mean Deviation Error T.V. D.F. 2-Tail Prob.
1 No Children 60 3.9130 0.568 0.073 1.83 32.93 0.077 NS
Children 22 3.6212 0.665 0.142
2 No Children 60 3.3467 0.932 0.120 0.84 43.65 0.407 NS
Children 22 3.1727 0.794 0.169
3 No Children 60 3.8458 0.687 0.089 0.96 37.69 0.342 NS
Children 22 3.6818 0.682 0.145
4 No Children 60 3.4704 0.501 0.065 1.17 48.90 0.247 NS
Children 22 3.3485 0.382 0.082
5 No Children 60 3.2093 0.539 0.070 1.16 46.82 0.251 NS
Children 22 3.0758 0.429 0.076
6 No Children 60 2.8500 0.589 0.076 -2.14 61.31 0.036 S
Children 22 3.0818 0.361 0.077
7 No Children 60 3.0979 0.584 0.075 0.54 31.71 0.593 NS
Children 22 3.0057 0.719 0.153
8 No Children 60 3.3905 0.572 0.074 1.94 32.85 0.61 NS
Children 22 3.0779 0.671 0.143
TABLE V.5: T-TEST: CHILDREN IN FAMILY/NO CHILDREN IN FAMILY
AND BILINGUALISM
KEY: T.V. = T-Value
D.F. = Degrees of Freedom
N.S. = Not Significant
S. = Significant
The level of significance for the study was set at .05
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Vari- Groups No. of Standard Standard Separate Variance Estimate
able 1 & 2 Cases Mean Deviation Error T.V. D.F. 2-Tail Prob.
1 Public 60 3.8889 0.600 0.077 0.76 35.03 0.452 NS
Private 20 3.7778 0.554 0.124
2 Public 60 3.3733 0.884 0.114 0.84 30.51 0.409 NS
Private 20 3.1700 0.959 0.214
3 Public 60 3.7542 0.705 0.091 -0.42 35.37 0.680 NS
Private 20 3.8250 0.644 0.144
A Public 60 3.4463 0.457 0.059 1.03 31.94 0.310 NS
Private 20 3.3222 0.469 0.105
5 Public 60 3.2463 0.466 0.060 1.52 29.45 0.139 NS
Private 20 3.0444 0.529 0.118
6 Public 60 3.0050 0.509 0.066 1.90 33.38 0.066 NS
Private 20 2.7600 0.496 0.111
7 Public 60 3.0958 0.633 0.082 0.63 35.35 0.536 NS
Private 20 3.0000 0.579 0.130
8 Public 60 3.4000 0.645 0.083 1.50 40.24 0.141 NS
Private 20 3.1857 0.518 0.116
TABLE V.6; T-TEST: CAREER CHOICES--PUBLIC/PRIVATE AND BILINGUALISM
KEY: T.V. = T-Value
D.F. = Degrees of Freedom
N.S. = Not Significant
S. = Significant
The level of significance for the study was set at .05.
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Tables V.7(a) through V.9 are analyses of variance amongst
groups.
Table V.7(a) measures hypothesis 7, "That there will be no
significant variation in attitude of the fully bilinguals, minimally
bilinguals, and the non-bilinguals towards the bilingual language
policy." Based on the analyses of variance, the null hypothesis was
partially rejected on the bases of variable 1 which had a .033 level
of significance, and variable 6 which had a .034 level of
significance.
On Table V.7(a) the respondents were grouped into three levels,
based on their levels of bilingualism. They were on level l--the non¬
bilinguals, 2--the minimally bilingual, or 3--fully bilingual. The
tally revealed that 11, 14% of the 81 respondents, were non¬
bilinguals; thirty-three, 41%, were minimally bilingual; thirty-seven,
46%, were fully bilingual.
There were no significant variations among the groups in their
attitude towards bilingualism on the variables 2, 3, 4, 5, 7, and 8.
There were significant variations amongst the groups on
variables 1 and 6. On variable 1, the degree of variance was .033.
This variable asked respondents to rate the extent to which they used
French and English, or encouraged others to be bilingual. Looking at
the mean scores, there seems to be a correlation between the levels of





























1 NB 11 3.56

























0.758 2 0.379 1.664 0.197 NS
5 NB 11 2.95











2.134 2 1.067 3.536 0.034 S
7 NB 11 2.85







3.27 0.245 2 0.123 0.434 0.605 NS
FB 37 3.41
TABLE V.7(a); ANOVA: THE LEVEL OF BILINGUALISM AND BILINGUAL LANGUAGE POLICY
Key: NB = Non-Bilingual
MB = Minimally Bilingual
FB = Fully Bilingual
The level of significance for the study is set at .05.
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policy rises from the non-bilingual (NB) to the fully bilingual (FB),





TABLE V.7 (b): THE DEGREE OF SUPPORT FOR BILINGUALISM
BY GROUP ON VARIABLE ONE
Group 3 accounts more for the variance thein the other two.
Table V.8 was to test H number 8 "That there will be no
significant variations in attitude towards bilingualism of Cameroon
higher education students in the U.S. universities and the University
of Yaounde on the bases of the degrees sought." The hypothesis was
maintained.
Table V.8 is an analysis of variations in the responses of
subjects based on the different degrees they are seeking in school.
The group was classified into four categories based on the various
degrees sought as shown in Table V.8. Sixty-five percent of the
respondents, 53, were seeking B.A. degrees; group 2 (M.A. degrees)
were 17 in all, 21%; the others was 1.23%, one person responding in


























1 1 53 3.89
2 17 3.82 0.953 3 0.318 0.882 0.454 NS
3 1 3.44
4 10 3.66
2 1 53 3.37
2 17 3.26 6.480 3 0.216 0.246 0.864 NS
3 1 3.18
4 10 3.24
3 1 53 3.69
2 17 3.68 1.263 3 0.421 1.001 0.398 NS
3 1 3.50
4 10 3.69
A 1 53 3.38
2 17 3.52 0.146 3 0.049 0.214 0.887 NS
3 1 3.67
4 10 3.59
5 1 53 3.23
2 17 3.41 0.381 3 0.127 0.467 0.706 NS
3 1 3.11
4 10 3.04
6 1 53 2.95
2 17 2.90 0.717 3 0.239 0.792 0.502 NS
3 1 2.80
4 10 2.83
7 1 53 3.03
2 17 3.19 0.880 3 0.293 0.827 0.424 NS
3 1 3.63
4 10 3.15
8 1 53 3.35
2 17 3.48 1.326 3 0.442 1.564 0.206 NS
3 1 3.29
4 10 3.09
TABLE V. 8: ANOVA : DEGREES SOUGHT AND BILINGUAL POLICY
Degree Levels: 1 = B.A.; 2 = M.A.; 3 ^= Others; 4 = Ph.D
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There was no significant variation amongst groups on the bases
of the degrees sought.
The next presentation, Table V.9 is an analysis of variance in
the attitude of the groups based on their various ages.
Table V.9(a) was also to test the hypothesis "That there will
be no significant variations in attitude of Cameroon higher education
students towards bilingualism on the basis of their ages." The H was
partially rejected on the basis of variable 8.
An examination of Table V.9(a) shows no significant variations
amongst the groups on variables 1 through 7. There is a mixed
favorable and unfavorable attitude towards bilingualism on all the
variables.
However, there was a significant variation amongst the age
groups on variable number 8. The variable asked the subjects to rate
the degree to which they perceived bilingualism as a career
facilitator. The significance of the F value was 0.001.
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Vari¬ Group No in Mean Sum of Degree of Mean F Value Sign, of
able 1.2, Sample Scores Sqviares Freedom Squares F Value
V 3,4,5 N X SS DF MS F SF S/NS
Ages
1 1 51 3.91
2 21 3.69
3 7 3.87 0.616 4 0.154 0.428 0.788 NS
4 1 3.78
5 1 3.44
2 1 51 3.39
2 21 3.16 •
3 7 3.57 1.924 4 0.481 0.548 0.701 NS
4 1 2.80
5 1 3.20
3 1 51 3.76
2 21 3.83
3 7 4.29 3.989 4 0.997 2.372 0.060 NS
4 1 3.50
5 1 2.75
4 1 51 3.40
2 21 3.47
3 7 3.65 1.519 4 0.169 0.741 0.670 NS
4 1 3.44
5 1 3.33
5 1 51 3.23
2 21 3.09
3 7 3.14 0.310 4 0.077 0.289 0.887 NS
4 1 3.11
5 1 3.11
6 1 51 2.91
2 21 2.90
3 7 3.06 0.353 4 0.088 0.292 0.882 NS
4 1 2.90
5 1 3.00
7 1 51 3.13
2 21 2.95
3 7 3.38 1.872 4 0.468 1.318 0.272 NS
4 1 2.75
5 1 2.13
8 1 51 3.54
2 21 2.96
3 7 3.12 5.915 4 1.479 5.232 0.001 S
4 1 3.29
5 1 3.00
TABLE V.9(a); ANOVA: AGE AND BILINGUAL POLICY
Age Groups: 1 = 19-25; 2 = 25-30; 3 = 30-35; 4 = 35-40; 5 = 40-
116
The subjects were classified as shown in Table V.9(b), five
different age groups:
GROUP AGES N % X
1 19-25 51 62.9 % 3.54
2 25-30 21 25.9 % 2.96
3 30-35 7 8.6 % 3.12
4 35-40 1 1.23% 3.29
5 40- 1 1.23% 3.29
TOTAL 81 99.86%
(.001 level of significance.)
TABLE V.9(b): RESPONDENTS BY AGE GROUP AND THEIR MEAN SCORES
ON VARIABLE EIGHT
The age group 19-25 seemed to account for the difference of
variance. As shown on Table V.9(b) this group has a mean score of
3.54. The lowest response was from the second group with a mean score
of 2.96.
CHAPTER VI
SUMMARY, DISCUSSION, LIMITATIONS, IMPLICATIONS
AND RECOMMENDATIONS
A. SUMMARY
The purpose of this section is to summarize the study and
offer conclusions and recommendations. Chapter One offered the
statement of the problem, the background to the study, the evolution
of the problem, rationale and purpose. One of the noteworthy elements
of this chapter was a careful analysis of the development of the
bilingual policy--a development which was closely knit to the colonial
legacy, education, politics and the survival of Cameroon as a nation.
Critical terms were defined.
Chapter Two was the review of the literature. For the purpose
of convenience for the reader, the review was categorized into five
parts. Part one traced the development of bilingualism in Cameroon
and elsewhere. Part Two reviewed policies that facilitated the
formulation and implementation of bilingual programs. The next review
examined the effectiveness of bilingualism. Part Four addressed the
pluralist and assimilationist debates and their implication for




Chapter Three was the theoretical framework of the study. The
undergird was the theory of conflict within a highly heterogeneous
system. Language, invariably, being one of the determinants of this
diversity, in the case of Cameroon.
Two models, based on the Getzel and Cuba system's model, were
proposed. The one (a) showed the paradigms of linguistic association
in a heterogeneous social system. The other (b) exposed the bilingual
paradox: Linguistic behavior in a heterogeneous system. Models one
(a) and (b) were referred to as the explanatory models.
The second model was the fxinctional model. This was indeed an
outcome of the literature search. This model dealt with definition of
the dependent and independent variables. The independent variables
constituted the demographic data. The dependent variables constituted
the demographic data. The dependent variable was the attitude of
Cameroon higher education students towards official bilingualism.
Each variable was carefully defined.
The hypotheses were also developed from the variables. Nine
hypotheses were formulated. Seven of these asked for a test of
differences and three for an analysis of variance.
Chapter Four was the Research Design. The problem was
restated, the research method analyzed. A survey method was chosen
for this study. An instrument--questionnaire was developed by the
researcher. The questionnaire had two parts. Part 1 was the
demographic information; Part 2--questions on bilingualism. There
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were 61 items on the instrxoment--further classified under eight
concepts with regards to bilingualism.
The development of the questionnaire had two sources--the
literature review in Chapter Two, and the pilot test. The Method of
distribution of the questionnaire was also dealt with in this chapter.
The chapter also addressed the sample selection. The target
population was Cameroon higher education students studying at the
University of Yaoxinde and in school in the United States of America.
The characteristics of the sample used are tallied on Table IV.1--
Description of the Sample.
Chapter Five dealt with the results of the study. Nine tables
were established for presenting the data and testing of the
hypotheses. Tables V.l through V.6 exhibit data that test the
differences of opinion between the two groups. Tables V.7 through V.9
are analyses of variance amongst groups.
Summary of Tables
Table IV.1 was a description of the characteristics of the
sample. The subjects were classified by sex, marital status, levels
of bilingualism, intended careers, degrees sought, age groups, whether
or not they had children in the family, place of study and whether
they were Francophones or Anglophones.
Table V.l is a test of difference between male and female
respondents. A significant difference of 0.008 level was found
between the goups on the second variable. There was significant
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differences between the male and females when asked if they thought
bilingualism fostered social harmony.
Table V.2, like V.l, was a test of differences. The responses
of the Cameroon higher education students in the U.S. were weighed
against those of students at the University of Yaounde. A significant
difference of 0.016 level was found between the two groups on variable
number 8. This variable asked respondents to rate to what degree they
thought bilingualism had facilitated their choice of careers. The
subjects in U.S. held that bilingualism should in no way effect or
influence career option.
Table V.3 grouped the subjects into Anglophones and
Francophones. Significant differences were found between the two
groups on variable 2, at the 0.007 level. This dealt with
bilingualism and social harmony. On variable 5 a 0.000 level of
significance was found. This variable dealt with political harmony.
A significant difference of 0.000 level was also found on variable 6,
which addressed bilingualism and the education process. On these
variables the Anglophones scored lower than the Francophones.
The next table, V.4, groups the respondents into married and
single. There was a significant difference at the 0.0240 level of
significance between the two groups on variable 1. This asked the
subjects to rate the degree to which they utilized bilingualism and if
they encouraged others to do the same. The responses showed the
married subjects scored lower than the single on this variable.
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Table V.5 grouped the respondents into those with children in
the family and those with none. No significant differences were found
between the groups on any of the variables.
Table V.6 classified the subjects by their preference of career
choice--private or public sector. No significant differences existed
between the groups on all the variables. However, those opting for
careers in the public sector consistently scored higher than those in
the private sector.
Tables V.7 through V.9 are analyses of variance amongst the
groups. Table V.7 categorized the subjects by level of bilingualism.
Group 1 was the non-bilingual group, 2 was the minimally bilingual
group and group 3, the fully bilinguals. Significant variations were
found amongst the groups on variables 1 and 6. Variable 1 dealt with
the promotion of bilingualism. The degree of variance was .033 level
of significance. Group 3, the fully bilinguals, account for the
variance, with a mean score of 4.01. This is consistent with variable
6, with a significance of F at 0.034 and a mean for group 3 at 3.08.
Table V.8 classifies the subject according to the different
degrees they are studying for. Four groups were established for this
purpose. Group 1--B.A.S or first degrees; group 2--second degrees;
group 3--others and group 4, the terminal degrees, Ph.D.s. There were
no significant variations amongst the various groups.
In Table V.9 the respondents were grouped by age. Group 1--19-
25, 2--25-30, 3--30-35, 4—35-40, 5--40 and over. A significant
variation with a significance of F value at 0.001 was observed.
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B. DISCUSSION
To discuss this study, it is necessary to refer to the basic
research questions as set in the purpose of the study and to see the
extent to which they have been answered.
Eight questions were raised earlier in the study. The first
asked to what extent was bilingualism fostered by Cameroon higher
education students in U.S. universities and at the University of
Yaounde. To answer this question, the concept was translated into
indicators of attitude towards bilingual language policy. Variable 1
verified the concept. According to the statistical analyses, there
were no significant differences between Cameroon higher education
students in the U.S. and Cameroon on their views towards the concept.
They were highly favorable of the idea of fostering the policy, except
when the students were grouped into married and single and by levels
of bilingualism. Then there were significant differences.
The next question was whether bilingualism has enhanced social
harmony between the French speaking and the English speaking
Cameroonians. As in the case of the first question, this question was
translated into a concept. Bilingualism and social harmony. Again,
there seemed to be considerable agreement amongst the students that it
did create social harmony. However, there were significant
differences between the male and female groups, Anglophones and
Francophones on this variable. The females' scores show an almost
strong disagreement with the idea that bilingualism fosters social
123
harmony. The males agreed that the bilingual policy did create social
harmony.
The Francophones strongly agreed that bilingualism created
social harmony, whereas the Anglophones disagreed. This mixed
reaction is a pattern that runs through the whole study. It is
consistent with the literature. In the case of Cameroon, it is not
surprising that the Anglophones and Francophones should disagree on
this concept. It is a feud which goes far back in history. Social
harmony to the French means assimilation of others into the French
culture which naturally would be rejected by the pluralistic English
type.
The third question asked the extent to which Ccimeroon higher
education students perceived bilingualism as fostering an
international image of Cameroon. Absolutely no significant
differences or variations were fo\md amongst students of all groups.
This question seemed to carry the tone of "how patriotically would you
sell Cameroon's bilingualism on the international market?" The answer
no doubt is resoundingly positive.
The fourth question asked Cameroon higher education students to
rate the extent to which they thought bilingualism was an economic
liability or asset. The students of all categories seemed to be
positive that bilingualism was an economic asset.
The fifth question asked about political harmony and
bilingualism. The respondents were to rate how far they thought
bilingualism had enhanced political harmony. This was one of, if not
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the most crucial question. As seen from the background of the study,
bilingualism was and is closely allied to the political destiny of
Cameroon. The policy was forged to create political harmony between
two cultural groups--English and French speaking as well as amongst
the varied national cultures. Bilingualism was and is a political
necessity.
There was considerable agreement amongst students of all groups
that bilingualism fostered political harmony. However, between the
crucial sub-groupings of Anglophone and Francophone, a fvindamental
difference exists. A significant difference at 0.000 level was
observed. The Francophones agreed that bilingualism enhanced
political harmony, but the Anglophones disagreed. Item 36 on the
instrument which stated that "Bilingualism has enhanced equal
participation and representation in the political process" had a low
score amongst the Anglophone students and even some Francophone
students. One is forced to ask at this point, if bilingualism which
was meant to be the "glue" between the two cultures, is not holding,
what is the future of the nation that was bound by this philosophy?
Is it in jeopardy? The answers to these questions are beyond the
scope of this research. It could, however, be speculated that, if one
were to judge the situation on this factor alone, it would be right to
say the future of bilingualism is rather shaky.
On the question of whether education has been enhanced by
bilingualism, there were again mixed reactions. On the whole there
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was a low score amongst all students on this concept. In many cases
the means suggest that the groups disagreed that bilingualism enhanced
education. The lowest scores were registered between the male and
female respondents. The mean score for the males was 2.8740 and
2.9844 for the females.
There was a significant difference between the Anglophone and
Francophone groups on this concept at the 0.000 level of significance.
The Francophones agree that education had been enhanced by
bilingualism and the Anglophones disagree.
It must be noted that such dichotomy between the groups is
bound to affect education in the future. Education like political
harmony is an essential facit of national unity. In the light of this
response, it is clear that there has to be a lot of compromise in the
future for educational policy-making.
On the question of whether or not Cameroon higher education
students perceived bilingualism as a realistic linguistic policy,
there were no significant differences or variations on all the groups.
The lowest scores were registered by the female respondents--mean of
2.9844 and the Anglophones--mean score of 2.9909. Most of the
students were neutral on this cluster.
The last question asked if students perceived bilingualism as
influencing career choices. No significant differences or variations
were observed amongst the students on most of the variables. There
was generally a positive attitude towards bilingualism as a factor for
individual career choices and job opportunities.
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There was a significant difference between the students grouped
according to their place of study. A 0.016 level of significance was
observed. The Cameroon students in the U.S. scored lower than their
counterparts in Yaounde on this item.
On the whole, it could be said that Cameroon higher education
students are quite supportive of the bilingual policy. There are also
critical differences between certain groups of students that must be
addressed. The next section will review the implications of the
study.
C. IMPLICATIONS FOR POLICY MAKERS
Higher education students in Cameroon and in most coiintries
constitute a pool from which higher level man-power future policy
makers of the country could be drawn. This implies that the views of
the students on established policy issues could be regarded as a trend
on the future of the given policy. Three trends were exhibited in
this study--support for bilingualism, lack of support and conflicting
views on the subject.
The subjects supported bilingualism as a policy which fostered
diplomatic and international interest in the Cameroon. The policy was
also regarded as an economic asset. The students were highly
supportive of the concept of utilization of bilingualism. Based on
this variable they indicated that it was important to be bilingual and
that they will encourage others to be bilingual.
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The second trend showed a lack of support for bilingualism when
measured by certain indicators. For instance, the students indicated
a rejection of bilingualism as an absolute necessity. This seems to
contradict the first trend mentioned above. However, that is not the
case. While the subjects will encourage bilingualism, they did not
believe it was an absolute necessity. There was also a rejection of
the notion that bilingualism was a realistic linguistic policy. As a
policy, it failed to bridge the gaps amongst the many national
languages. It focussed too much on the foreign languages and assumed
that every Cameroonian would be bilingual in French and English.
The third trend is that of conflict. The main objective of
bilingualism was to establish harmony amongst varied cultural groups,
especially the English and the French speaking Cameroonians. The
results of the study indicate that this may not have been
accomplished. The Anglophones and Francophones disagreed funda¬
mentally on the issues of bilingualism as fostering social harmony,
bilingualism as enhancing political harmony. The Anglophones scored
lower than the Francophones. There was also conflict on the
educational implications of bilingualism. Students with children in
the family and female respondents, disagreed that bilingxialism
facilitated education.
D. LIMITATIONS OF THE STUDY
This study was plagued with the common problems that are prone
to virgin ventures. These include:
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1) Lack of precedent. There was very limited research on
the issue that dealt with the Cameroon experience.
2) Lack of contact between the researcher and a major
segment of the population surveyed. The researcher was in the U.S.
and the rest of the sample was in Cameroon.
3) Lack of structured face to face interviews which would
have enhanced the study.
4) Level of bias would have been reduced if the Cameroon
students in France and Britain were included in the study.
5) The tedious process of formulating an instrument to
address both the needs of the study and the politicized nature of the
information sought.
6) The questionnaire was only in English and this probably
presented problems to the French-speaking subjects.
E. RECOMMENDATIONS
1. Substantive Recommendations
From the study the following recommendations could be
made:
a. Cameroon policy makers should re-examine the original
objectives of bilingualism, especially as they relate
to social and political harmony amongst the groups.
b. Education as a means of achieving French and English
bilingualism should be reassessed.
c. The policy makers should be aware that most
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Cameroonians, according to this study, seldom use
French and English in their day to day transactions.
It may be time, therefore, to establish a national
language.
2. Recommendations for Further Study
a. More research should be done on the topic to
establish a credible base of literature on Cameroon
bilingual policy.
b. Another study in this field should use an instriiment
which has both the French and English versions.
c. Further studies on this subject should include
Cameroon higher education students in France and
Great Britain.
d. The study brought out the need for a comprehensive
analyses of patterns of social and political
interaction between Anglophone and Francophone higher
education students.
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This is a copy of the letter that accompanied the questionaire sent to
the subjects that were selected for pilot testing of the instrument
for validity.
Masanje, Konfor





My name is Masanje, Konfor, a citizen of Cameroon, born in Binka-
Nkambe, a doctoral student at Atlanta University in Georgia, United
States of America.
Please find attached a questionaire on Cameroon Bilingualism. Take
some time to evaluate it as directed, say to what extent you think or
agree that the items on the questionnaire are indicators of the
concepts defined. Feel free to offer revisions, suggestions and
alternatives to the instrument.
I wish to assure you that the information collected will be used,
strictly, for academic purposes. You are not required to write your
name or identify yourself in any way. Your anonymity will be
completed protected.







Kindly complete the following questionnaire, which is intended
strictly, for academic purposes. Your anonymity will be protected.
PART I
Age: 19-25 . . . 25-30 . . . 30-35 . . . 35-40 . . . Over 40 . . .
Sex: Male . . Female . . Marital Status: Married . . . Single . .
Do you have children?: Yes .... No ... .
Degree Sought: BA , MA , PhD , Other (Circle one)
Where are you studying at the moment?: U.S.A Cameroon . . .
What foreign language did you first learn?: English . . • French . .
What career do you intend to pursue on graduation?:
Education . . . . Politics ....
Business . . . . Research ....
Private
Government
Others . . . .
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PART I - Page 2







E G F P NF
ENGLISH:
Read
_ _ _ _ _
Write
_ _ _ _ _
Speak _ _ _ _ _
Understand the
spoken language: _ _ _ _ _
FRENCH:
Read
_ _ _ _ _
Write
_ _ _ _ _





In Part II of this Questionnaire, please read each concept and its
definition. Then on a scale of 1 to 5 as provided, show to what
extent the indicators given reflect the concept and its definition.
1. Concept: UTILIZATION OF BILINGUALISM
Definition: By this is meant the extent to which French

















1.1 Bilingualism is an absolute
necessity for all Cameroonians.
1.2 I use French and English for all
my activities.
1.3 I use French and English only in
official settings. On the job:
At school:





1.4 I use only French out of official
settings. 12 3 4
1.5 I use only English out of official
settings. 12 3 4
1.6 I use neither French nor English
out of official settings. 12 3 4
1.7 I recommend that every Cameroonian
be bilingual.

















Part II - Page 2
2. Concept; SOCIAL HARMONY
Definition: By social harmony is meant the extent to which
bilingualism has enhanced positive or negative
interaction between French speaking and English
speaking Cameroonians.
Indicators: Strongly Disagree (S.D.) 1
Disagree (D) 2
Neutral (No opinion) (N) 3
Agree (A) 4






S.D. D N A S.A.
2.1 Bilingualism fosters social harmony.
2.2 Bilingualism has mitigated conflicts
that would have resulted from being
monolingual.
2.3 Bilingual has increased inter-Anglo-
phone-Francophone social activities.
2.4 Bilingualism has enhanced mutual
respect between Francophones and
Anglophones.
2.5 Intermixing of Anglophones and
Francophones has been increased
as a result of bilingualism.
2.6 Bilingualism has created a higher
level of mutual trust between
Anglophones and Francophones.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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PART II - Page 3
3. Concept: INTERNATIONAL RELATIONS AND BILINGUALISM
Definition: This refers to the extent to which Cameroonians' and
Cameroon's credibility has been affected by
bilingualism-
indicators: Strongly Disagree (S.D.) 1
Disagree (D) 2
Neutral (No opinion) (N) 3
Agree (A) A






S.D. D N A S.A.
3.1 Bilingualism contributes positively
to Cameroon's image abroad.
3.2 Possessing two cultures gives
Cameroonians respect in international
organizations.
3.3 Bilingualism has enhanced Cameroon's
ability to negotiate diplomatic
affairs with other nations.
3.4. Other nations are suspicious in
entrusting Cameroon with secrets
as a result of its dual cultures. 12345
144
PART II - Page 4
4. Concept: ECONOMICS AND BILINGUALISM
Definition: By this is meant whether or not bilingualism is an
economic asset or liability.
Indicators: Strongly Disagree (S.D.)
Disagree (D)













4.1 Bilingualism is an asset to
Cameroon's economy.
4.2. Bilingualism facilitates trading
with French and English speaking
countries.
4.3. Bilingualism enables Cameroonians
to invest abroad as well as
attract foreign investment.4.4Being bilingual increases one's
economic mobility between the two
cultures.
S.D. D N A S.A.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
4.5 Bilingualism is an economic
liability.
4.6 There is the likelihood that being
bilingual, one could make more
money.
4.7. Bilingualism is too expensive for
a nation like Cameroon.
4.8. Bilingualism allows for wasteful
duplication of manpower and
docximentation.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 54.9.Bilingualism is time consvuning. 1 2 3 4 5
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5. Concept: POLITICAL HARMONY
Definition: Political harmony refers to the congruence of
incongruence of demands emanating from the
cultural groups which may be facilitated
hindered by bilingualism.
Indicators: Strongly Disagree (S.D.) 1
Disagree (D) 2
Neutral (No opinion) (N) 3
Agree (A) 4






S.D. D N A S
5.1. Bilingualism enhances political
harmony.
5.2 The policy has increased communication
between Anglophones and Francophones.
5.3 The policy has reduced friction between
Anglophones and Francophones.
5.4 As a result of the policy, demands from
Anglophones and Francophones (to the
government) are more congruent.
5.5 The policy has created confused
loyalties in all Cameroonians.
5.6 I am pro-France at times.
5.7 I am pro-Britain at times.











5.9 Bilingualism has enhanced equal
participation and representation in















PART II - Page 6
6. Concept: EDUCATION AND BILINGUALISM
Definition: By this is meant the extent to which bilingualism
has had an impact on education.
Indicators: Strongly Disagree (S.D.) 1
Disagree (D) 2
Neutral (No opinion) (N) 3
Agree (A) 4






6.1 Bilingualism has facilitated the
education process.
6.2 Bilingualism has increased the
cultural awareness of students.
6.3 The drop-out rate has reduced as
a result of bilingualism.
6.4 Passage through school is longer
as a result of bilingualism.
6.5 Comprehension is compromised as
a result of students having to
study in the two languages.
6.6 There is a general lack of mastery
of either of the two languages.
6.7 Educational cost has increased
as a result of this policy.
6.8 Bilingualism tends to impair
classroom management as a result
of this policy.
6.9 The policy necessitates longer
time for teacher training.
6.10 School record-keeping has become
more complex as it has to be done
in two languages.
S.D. D N A S.A.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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7. Concept: REALISTIC LINGUISTIC POLICY
Definition:
Indicators:
By this is meant the policy was carefully formulated
to accommodate the educational, linguistic.
economic, political and social. needs of the nation
Strongly Disagree (S.D.) 1
Disagree (D) 2
Neutral (No opinion) (N) 3
Agree (A) 4






S.D. D N A S.A.
7.1 Bilingualism is a realistic solution
to Cameroon's linguistic diversity.
7.2 Bilingualism has eliminated the need
for a national language.
7.3 The policy has reduced linguistic
tension amongst various groups.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 57.4The policy is a safeguard against
any assimilation or dominance of one
language over the others. 1 2 3 4 5
7.5 The people are receptive to the
policy.
7.6 Bilingualism has come to stay as
an irreversible public policy.
7.7 The policy is manageable, implement-
able and inexpensive.
7.8 Administrative processes are faster
as a result of the policy.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
PART II - Page 8
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8. Concept: BILINGUALISM AND CAREER CHOICES
Definition: By this is meant the extent to which bilingualism
has a bearing on the availability of jobs as well as
















S.D. D N A S.A.
8.1 It is easier to acquire a job in
Cameroon if one is bilingual.
8.2 It is fair that a bilingual be
given priority over a non-bilingual
when considering the two for a job.
1 2 3 4 5
1 2 3 4 58.3Bilingualism has increased career
options. 1 2 3 4 58.4By being monolingual, one's choices
of employment tend to be limited. 1 2 3 4 58.5French alone is a sufficient tool
to get one a job despite the policy. 1 2 3 4 58.6It is not necessary to be bilingual
at all to get a job in Cameroon. 1 2 3 4 5
Please feel free to make further suggestions or additions to the





Kindly complete the following questionnaire, which is intended
strictly, for academic purposes. Your anonymity will be protected.
PART I
Age: 19-25 . . . 25-30 . . . 30-35 . . . 35-40 . . . Over 40 . . ,
Sex: Male . . Female . . Marital Status: Married . . . Single . .
Do you have children?: Yes .... No ... .
Degree Sought: BA , MA , PhD , Other (Circle one)
Where are you studying at the moment?:• U.S.A Cameroon . . .
What foreign language did you first learn?: English . . . French . .
What career do you intend to pursue on graduation?:
Education . . . . Politics ....
Business . . . . Research ....
Private
Government
Others . . . .
PART I - Page 2
150







E G F P NF
ENGLISH:
Read
_ _ _ _ _
Write
_ _ _ _ _
Speak _ _ _ _ _
Understand the
spoken language: _ _ _ _ _
FRENCH:
Read
_ _ _ _
Write
_ _ _ _





In Part II of this Questionnaire, on a scale of 1 to 5 as provided,
show to what extent you agree with the statements.
Legend: Strongly Disagree (S.D.) 1
Disagree (D) 2
Neutral (No opinion) (N) 3
Agree (A) 4






S.D. D N A S.A
1. Bilingualism is an absolute
necessity for all Cameroonians. 1 2 3 4 5
2. I use French and English for all
my activities. 1 2 3 4 5
3. I use French and English only
on the job. 1 2 3 4 5
4. I use French and English at
school only. 1 2 3 4 5
5. I use only French out of official
settings. 1 2 3 4 5
6. I use only English out of official
settings. 1 2 3 4 5
7. I use neither French nor English
out of official settings. 1 2 3 4 5
8. I recommend that every Cameroonian
be bilingual. 1 2 3 4 5
9. It does not matter to me if
Cameroonians are bilingual or not. 1 2 3 4 5







S.D. D N A S.A.
10. Bilingualism fosters social harmony. 12345
11. Bilingualism has mitigated conflicts
that would have resulted from being
monolingual. 12345
12. Bilingualism has increased inter-
Anglophone-Francophone social
activities. 12345
13. Bilingualism has enhanced mutual
respect between Francophones and
Anglophones. 12345
14. Bilingualism has created a higher
level of mutual trust between






15. Bilingualism contributes positively
to Cameroon's image abroad.
16. Possessing two cultures gives
Cameroonians respect in international
organizations.17.Bilingualism has enhanced Cameroon's
ability to negotiate diplomatic
affairs with other nations.
S.D. D N S.A.18.Other nations are suspicious of
entrusting Cameroon with secrets
because of its dual cultures. 1 2 3 4 5
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19. Bilingualism is an asset to
Cameroon's economy.
20.. Bilingualism facilitates trading
with French and English speaking
countries.
21. Bilingualism enables Cameroonians
to invest abroad as well as
attract foreign investment.
22. Being bilingual increases one's
economic mobility between the two
cultures.
23. Bilingualism is an economic
liability.
24. There is the likelihood that being
bilingual, one could make more
money.
25. Bilingualism is too expensive for
a nation like Cameroon.
26. Bilingualism allows for wasteful
duplication of manpower and
documentation.
27. Bilingualism is time consuming.
S.D. D N A S.A.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5







S.D. D N A S.A.
28. Bilingualism enhances political
harmony.
29. Bilingualism has increased communi¬
cation between Anglophones and
Francophones.
30. Bilingualism has reduced friction
between Anglophones and Francophones.
31. As a result of bilingualism, demands
from Anglophones and Francophones
(to the government) are more
congruent.
32. Bilingualism has created confused
loyalties in all Cameroonians.
33. I aun pro-France at times.
34. I am pro-Britain at times.
35. My loyalty is tom and undefined
at times.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 .5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 536.Bilingualism has enhanced equal
participation and representation in
the political processes. 1 2 3 4 5
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37. Bilingualism has facilitated the
education process.
38. Bilingualism has increased the
cultural awareness of students.
39. The drop-out rate has reduced as
a result of bilingualism.
40. Passage through school is longer
as a result of bilingualism.
41. Comprehension is compromised as
a result of students having to
study in the two languages.
42. There is a general lack of mastery
of either of the two languages.
43. Educational cost has increased
as a result of bilingualism.
44. Bilingualism tends to impair
classroom management.
45. Bilingualism necessitates longer
time for teacher training.
46. School record-keeping has become
more complex as it has to be done
in two languages.
S.D. D N A S.A
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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S.D. D N A S.A.
A7. Bilingualism is a realistic solution
to Cameroon's linguistic diversity.
A8. Bilingualism has eliminated the need
for a national language.
A9. Bilingualism has reduced linguistic
tension amongst various groups.
50. Bilingualism is a safeguard against
any assimilation or dominance of one
language over the others.
51. The people are receptive to
bilingualism and see no need for
another national language as a
lingua franca.
52. Bilingualism has come to stay.
53. Bilingualism is manageable, imple-
raentable and inexpensive.
5A. Administrative processes are faster
as a result of bilingualism.
1 2 3 A 5
1 2 3 A 5
1 2 3 A 5
1 2 3 A 5
1 2 3 A 5
1 2 3 A 5
1 2 3 A 5
1 2 3 A 5
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S.D. D N A S.A.
55. It is easier to acquire a job in
Cameroon if one is bilingual.
56. It is fair that a bilingual be
given priority over a non-bilingual
when considering the two for a job.
57. Bilingualism has increased career
options.
58. By being monolingual, one's choices
of employment tend to be limited.
59. French alone is a sufficient tool
to get one a job despite
bilingualism.
60. It is not necessary to be bilingual
at all to get a job in Cameroon.
61. English alone is a sufficient tool
to get one a job despite
bilingualism.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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APPENDIX C
This is a copy of the follow-up letter sent to the subjects that were
selected to respond to the questionnaire.
Masanje, Konfor





My name is Masanje, Konfor, student at Atlanta University, Atlanta,
Georgia, United States of America.
Two weeks ago, you received a questionnaire seeking your opinion on
the Cameroon Government's Official Bilingual Policy. Please take some
time to complete it, if you have not already done so, and forward to
the address on the self-addressed stamped envelope that accompanied
the questionnaire.
I wish to thank you in advance for your assistance in making this
venture a success.
Yours sincerely.
Masanje, Konfor.
